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LIST OF ACRONYMS& DEFINITIONS
BEE

Black Economic Empowerment

DHET

Department of Higher Education and Training

FET

Further Education and Training

Group 1 Colleges

Colleges involved in the first phase of the SSACI WBE project
(College of Cape Town; Umfolozi FET College; Umgungundlovu FET
College; South West Gauteng FET College)

Group 2 Colleges

Colleges involved in the second phase of the SSACI WBE project
(Vuselela FET College; Gert Sibande FET College; Taletso FET
College; Mopani South FET College; Ehlanzeni FET College;
Ekurhuleni West FET College)

HoD

Head of Department

Learnerships

Learning

programmes

that

combine

structured

learning

with

structured work experience, and which result in a qualification.
MANCO

Management Committee

MoU

Memorandum of Understanding

N Programmes

Referred to as NATED programme (national certificate programmes)

NCV

National Certificate (Vocational)

NQF

National Qualifications Framework

SSACI

Swiss-South African Cooperation Initiative

Umalusi

The statutory organization which sets and monitors standards for
general and further education and training in South Africa

WBE

Work-based exposure

7

1 INTRODUCTION AND BACKGROUND
1.1 NATURE OF THIS REPORT
This report represents the final evaluation of the Swiss-South African Co-operation
Initiative (SSACI) project, initiated to incorporate work-based exposure in the
National Certificate Vocational (NCV) curriculum for Engineering learners (Levels 2,
3, and 4) at colleges selected for participation in a pilot process.

This report focuses on the extent to which the outcomes of the project have been
achieved, and considers which factors have enabled or hindered the achievement of
the outcomes. In doing, this the report reflects on the changes have taken place
since the inception of the SSACI project, and considers changes that have taken
place since the baseline and midterm review.

1.2 ABOUT THE SSACI PROJECT
The SSACI WBE project was initiated in January 2008 and, at the point of writing this
evaluation, the pilot project is one month away from being completed. The SSACI
WBE project has been implemented in two phases: the first involved direct support to
the following colleges (also known as the “Group 1” colleges):

College of Cape Town
Umfolozi FET College
Umgungundlovu FET College
South West Gauteng FET College

The second phase translated the learning from phase one into a set of guidelines,
which were then provided to 6 colleges that received training in how to implement the
different steps outlined. The colleges (also known as the Group 2 colleges) included
in this phase were:

Vuselela FET College
Gert Sibande FET College
Taletso FET College
Mopani South FET College
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Ehlanzeni FET College
Ekurhuleni West FET College

This evaluation report addresses both of these phases and considers the extent to
which colleges from phase 1 and from phase 2 were able to meet the project’s goals
and objectives.

1.2.1 SSACI Project Goal
The overall goal of the project as stated by SSACI is,
“to create a seamless and meaningful linking between the delivery of the NCV
Engineering curriculum and the experience in the workplace”.

More specifically, initial documents outlining the purpose of the project provided the
following objectives:
Primary Objective
The primary objective of this project is to align training in Engineering and Related
Design offered by FET colleges within the National Certificate (Vocational) at NQF
levels 2-4 more closely with the needs of industry through periods of workplacebased experiential learning for learners and in-service professional development for
teachers.
Secondary Objective
A secondary objective is to develop long-term partnerships between colleges
and engineering companies.

In a process with the evaluation team the SSACI management committee adopted an
evaluation framework that specified the following outcomes and indicators1:
To

improve

the

preparedness

learners to engage in their studies

of

Learners state that they feel better prepared and
equipped to manage their studies
College staff state that they feel learners are better
prepared and equipped to manage their studies
Throughput rates improve (from year to year) and

1

It is noted that there was an additional outcome “The curriculum is demonstrably enhanced by the

inclusion of workplace exposure.” However, the indicators associated with this objective overlapped with
others and so the evidence relates to this objective has been addressed in relation to the others.
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drop-out rates decrease
To

improve

the

preparedness

of

learners to enter the workplace

Learners state that they have an increased
understanding of what is expected in the workplace
College staff indicate that the learners are better
prepared to enter the workplace
Companies indicate that learners have increased
their understanding of what is expected in the
workplace

Lecturers demonstrate enhanced ability

At least 50% of these lecturers achieve the learning

to prepare learners for the workplace

objectives that were set in this regard

as a result of their workplace exposure
Lecturers state that their workplace exposure has
assisted them to better prepare learners for the
workplace
Learners state their lecturers are better able to
prepare learners for the workplace after lecturers’
workplace exposure
On the basis of the Learning Forums,
learnings

and

best

practices

Guidelines are developed and disseminated

are

distilled and produced into guidelines
Workplace

experiential

learning

is

Workplace exposure is incorporated into the

incorporated into NCV Engineering on

college planning process

an ongoing basis (system-wide impact)

The college integrates workplace exposure into an
adapted curriculum

Partnerships

with

workplaces

are

Colleges

have

established

partnerships

with

established and maintained for the

industry for workplace exposure, and these are

duration of the project

maintained for the duration of the project

The mode of workplace exposure is

Learning and best practice guidelines are shared

considered for incorporation into other

with other relevant departments in the college

NCV

curricula

(within

the

SSACI

colleges and more widely) as relevant
(system-wide impact)

Phrased more broadly, the project intends to ensure that learners access workplace
exposure in order to enhance their learning experience, to grapple with which work
opportunities may be possible for them and to determine which occupation they may
wish to pursue. It is anticipated that learning from this project will lead to a greater
level of understanding about what is possible for NCV learners, and what support
they may require in the workplace on entry.
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In addition, during the course of the project, it was indicated that there was also a
need for teaching staff at the colleges to access work-based exposure, to enable
them to both improve the quality of their learning and teaching, and to assist the
learners to make the relevant linkages. This component was added during the
second year of the project, and has been sustained into this year though colleges
were allowed to determine whether they would select to undertake this aspect of the
project.

Finally it was understood that in creating the linkages with industry necessitated by
the above, the project would also assist the colleges to develop and strengthen their
relationships with industry.

1.3 PROJECT CONTEXT
Previous evaluation reports for this project have noted that the relationship between
colleges and industry has declined since the 1980s, and has highlighted the issues
that have emerged within this context. The reports have also highlighted the changes
brought about by the introduction of the National Certificate (Vocational) in 2007. The
reports observed the difficulties that colleges faced in implementing the new
curriculum, including having limited or no experience in providing work-based
learning, or in initiating and maintaining partnerships with industry for workplace
learning/placement. The reports also stated that they have struggled to settle into the
delivery of the new NCV curriculum.

Since the last evaluation report in April 2010, there have been the beginnings of
changes to the college mandate: while the colleges are likely to continue to offer the
NCV (though perhaps in a revised form) there is more pressure on the colleges to
offer an increased percentage of occupational learning programmes. This makes the
work of this project even more important as there will be additional pressure on
colleges to initiate and maintain partnerships with workplaces and to enable learners
to access workplace exposure and experience. Thus while the evaluation could not
evaluate the project’s achievements against these new imperatives, it will consider
the implications of this project for this new environment.
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1.4 METHODOLOGY AND FINDINGS OF PREVIOUS EVALUATIONS
This section highlights the approach adopted in the previous evaluation rounds and
highlights the key findings emerging from these reports. It also highlights any
implications of this for the ability of the evaluation team to arrive at certain findings.

1.4.1 The Baseline Report
In 2008, the SCAN Institute was brought on board in order to evaluate the WBE
project on behalf of SSACI. In June 2008, the SCAN Institute completed a baseline
report for the project, which reviewed:


College expectations with regards to the SSACI initiative;



NCV curriculum challenges; and



Workplace learning challenges.

Key findings emerging from the baseline report included the following:


College respondents anticipated that the SSACI project would “provide the
stimulus for shifting focus to a more demand-driven approach, seeking to
understand the needs of employers and to get employers to understand what the
college has to offer through the new curriculum”;



College respondents expressed concerns about the high learner drop-out rates,
and indicated concern about how this would impact on the continuation of the
SSACI project until December 2010;



College respondents noted the challenges that lecturers were facing in the
implementation of the new NCV curriculum, including:
o

High administrative demands;

o

Challenges delivering the theoretical components of the curriculum
(notably in Maths and Languages);

o

Challenges with regards to lecturers having the required pedagogical
skills to deliver the curriculum; and

o

Challenges with regards to lecturer understanding of/knowledge of
industry.



College respondents and learners noted learner-related challenges as follows:
o

Learners are viewed as insufficiently “mature” to manage the demands of
the curriculum;
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o

Learners reportedly struggle to cope with Maths and Languages;

o

Staff report challenges in getting learners to adhere to health and safety
measures;

o

Learners note concerns about fewer practical sessions than anticipated,
and remarked on insufficient workshop facilities;

o

Learners note challenges regarding the ability of lecturers to link that
theoretical and practical components of the curriculum;

o


Learners are overwhelmingly positive about the NCV curriculum;

College respondents also noted workplace learning challenges as follows:
o

Lecturers have limited or no industry experience, which impacts on their
ability to deliver the curriculum;

o

The need for colleges to be more flexible in delivery to accommodate the
needs of industry;

o

Developing and maintaining partnerships with industry increases the
pressure on already pressurised resources;

o

In the past college engagement with industry has sometimes resulted in
employer resistance, although noted that SSACI acting as an intermediary
in this regard has had positive effect.

The baseline made the following recommendations:


“While the project is not able to address all lecturer concerns, there is an urgent
need to provide lecturers with more intensive support around a number of issues,
particularly:
o

Technical skills and knowledge through workplace exposure and
mentoring; and

o


Tools or materials for integrating classroom/workplace learning”.

“The colleges need more support to manage partnerships in the longer term. This
could be achieved through the delivery of a Partnership Training Programme or
through the development of a toolkit or materials around the development,
management and sustaining of partnerships. This should be aimed at the
Partnerships Manager (where in place) or colleges should assign a person who
can fulfill this role and work towards making this a dedicated position”.

1.4.2 Follow-up Report
In October 2008, the SCAN Institute submitted its second evaluation report, a “followup” report, which reviewed the student placements to that point.
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The report found that learners placed up to that point were broadly enthusiastic about
the work placements, but that the experiences of the placements varied, depending
on the companies involved, the strength of the induction processes, and the extent
that hands-on exposure was made possible.

Key emerging lessons in this report included:


Preparing for selection processes: the report suggested that selection processes
were somewhat “rushed” and that a preferable strategy was to select learners
after giving them sufficient time to “work towards” being considered for workbased exposure;



Preparation of students: the report suggested that the first phase of the project
gave colleges more information about how to prepare students for their
placements;



Involvement of lecturers: the report indicated that lecturer involvement in the
workplace exposure was critical to its success. Lecturer involvement was seen as
assisting lecturers to adequately support students’ newly acquired knowledge,
and cement relationships with the company; and



Preparation of workplaces: finally, the report suggested that the first phase
demonstrated the importance of ensuring that workplaces are adequately
prepared.

1.4.3 Mid-Term Evaluation
In 2008, the evaluation process was handed over to Singizi by SSACI, when the
SCAN Institute was unable to continue with the process. While Singizi has
participated in a number of meetings to monitor the project, this report (the mid-term
evaluation) is the first report that Singizi has submitted in terms of the overall FET
College Project review process.

It should be noted that Singizi used the methodology that was already in place in
order to ensure that findings could be compared with those contained in previous
evaluation reports. Changes were only made where additional elements were
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introduced into the project and in response to revisions that were made to the
Evaluation Framework for this project2.

On the basis of the Evaluation Framework (including the indicators linked to
outcomes and sources of evidence), Singizi conducted the following research
activities:


Site visits to colleges which involved face to face interviews with College
Management, focus groups with lecturers, focus groups with learners;



Self-Completion Surveys for Lecturers and Learners;



Key Informant Interviews and Discussions;



Document Review.

The key findings emerging from this report:


There were continued concerns about the NCV including: attrition rates, the
level at which the curriculum is pitched and about the inclusion of Grade 10
and 12 learners in the same stream. It was also indicated that there were
challenges with overall learner discipline and motivation. It was also noted
that some colleges had experienced difficulties in obtaining all of the required
textbooks, and some lecturers commented that the guides did not provide a
clear indication of what content needed to be covered for assessment
purposes. There were also concerns about the college workshops and about
the inability of the college to attract enough staff with the required teaching
expertise and industry experience.



It was found that there was not a set of shared expectations of the SSACI
FET College project and what it aims to achieve. College managers feel that
their expectations of the project are being addressed, and learners overall
report very high levels of satisfaction in terms of the meeting of their
expectations to date. College lecturers, however, are somewhat less positive
about the extent to which they feel the project is meeting their expectations.



Overall, college management respondents were very positive about the
processes with regards to securing and maintaining relationships with
workplaces though they emphasised their concerns about the administrative

2

Singizi started the process for this evaluation by reviewing the Evaluation Framework for the

project on the basis of discussions and suggestions made at the MANCO of the 12 March
2009. The framework was adapted to include process outcomes, project outcomes and
outcomes pertaining to impact.
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requirements of the project, and in particular the demands on time, related to
organising

and

managing

the

relationships

with

workplaces.

Some

respondents raised concerns about how these relationships would be
maintained (and new relationships secured and managed) in the absence of
SSACI support, and mention was made of the need for dedicated resources
to perform this role.


It was found that while lecturers that are involved in the student WBE in their
college are generally positive about this initiative, a large number of the
lecturers who are lecturing in engineering are not aware of any of the details
of the WBE project in their college and therefore are not able to make any
links at all.



Respondents were generally comfortable with the selection process and all
respondents felt that the WBE project in their college was having some
positive impact and that the learners have gained a better understanding of
occupational health and safety issues, appeared to be more motivated and
enthusiastic (though there was a concern as to whether this is translating into
improved marks) and have acquired a practical understanding of the
workplace; and,



Respondents also stated that the responses they were receiving from
workplaces were overwhelmingly positive.



Lecturers also noted that unless they have the practical skills they cannot
support the learners though there were mixed views about the lecturer WBE
project in their respective colleges and the extent to which it addressed this
gap.



It was found that the vast majority of learners who responded to this question
(90%) indicated that they felt their expectations were being met or exceeded
to date;



Finally, the report noted that there was a need to ensure that companies are
not overloaded as the full cohort of Level 2, 3 and 4 learners are placed.
Learners also indicated that they would appreciate it if the possibility of
locating placements close to where people live to make travel arrangements
easier could be explored. They also requested that the WBE should be of a
longer duration with more opportunities for learners to undertake “duties and
less observation.” Learners also suggested that the lecturers should visit
them while they are in the workplace exposure to establish progress and
provide support if required.
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1.4.4 Baseline for Group 2
It is noted that at the beginning of 2010, SSACI launched a new phase of the project
with the purpose of testing the model in a less hands-on (and therefore more
sustainable) manner. Based on the experience of the first year, SSACI devised a
comprehensive WBE Manual, which aimed to function as a detailed step-by-step
guide for colleges for putting in place and implementing the processes necessary for
WBE. As part of this process, SSACI trained colleges on the use of the manual, and
provided support to the colleges. In order to assess the extent to which the WBE
manual provides colleges with adequate guidance to plan for and implement WBE
(noting contextual issues, as these emerge), SSACI requested that Singizi conduct
an evaluation of the WBE Manual process (including manual training and related
support), in addition to the continuing evaluation of the Group 1 colleges.

The methodology used in this baseline included a review of SSACI documentation
and the facilitated WBE Training Workshop discussions. The evaluation team also
designed a self-completion questionnaire on the WBE manual training process,
conducted telephonic interviews with colleges and had interviews with workplaces.

The baseline found the following:


That the colleges are still broadly experiencing certain challenges with the
implementation of the NCV, including challenges pertaining to perceptions of
the value/nature of the curriculum and its relationship to the previous learning
programmes offered by the colleges (that is the N programmes), The baseline
noted that the findings of this evaluation report pertaining to the NCV
resonated with findings emerging in the baseline report (June 2008), as well
as in the mid-term evaluation of the Group 1 colleges (September 2009). The
report observed that this was a concern as it suggested that similar issues
and challenges continued to plague the colleges in terms of the provision of
the NCV from the inception of this learning programme to the present.



This baseline report outlined colleges’ current relationships with workplaces
though it noted that these lists were not exhaustive and in most cases these
were not for WBE.



Finally, the report indicated that colleges felt well-prepared to embark on the
WBE process after the implementation of the WBE training and additional
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support from SSACI. Critically, the evaluation has also found that colleges
believed that the WBE project would have a range of benefits for their work
and that they were therefore enthusiastic about instituting WBE process.

1.4.5 Overarching Comments
The different reports provide the context in which this evaluation takes place and
against which the findings from this round should be considered. Critically certain
themes emerge including:


The manner in which the NCV is perceived: there have been numerous
concerns raised about the NCV including issues pertaining to curriculum,
resources in the college, lecturer capacity, administrative requirements, and
selection of learners.



The manner in which the WBE is managed in the different colleges: generally
it was felt that there have been on-going improvements in this regard but
colleges emphasise that this has been more work than anticipated.



The extent to which lecturers are equipped to support the WBE process in the
different colleges: it was found that there have been some attempts to
institute the lecturer WBE but that there have been mixed responses to this
initiative.



It was generally found that there is a perception that the implementation of
WBE in the different colleges has led to increased learner motivation though
in some of the reports learners indicated that they would prefer it if the WBE
was for longer. In a few cases it was also reported that in a few cases
learners stated that they wanted increased opportunities to apply their skills
rather than observe the process.



The relationships that colleges form with workplaces: it is noted that the initial
baseline began to explore this issue but the nature of these partnerships have
only been defined through this process which has led to different types of
relationships being captured as partnerships. In addition, it was found that
colleges have decentralised these partnerships such that a comprehensive
overview of these relationships has been difficult to ascertain. For this reason
the report is only able to provide indicative findings with respect to the extent
to which the SSACI project has impacted on the number and quality of
partnerships of the colleges.
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2 METHODOLOGICAL APPROACH ADOPTED
As mentioned, this report represents the final evaluation of the SSACI FET College
WBE project. This report aims to provide a summative evaluation of the
achievements of the project, and highlights the key learning from the project. It does
this with the intention of understanding whether the project achieved what it intended,
which factors enabled or hindered this and, critically, what the implications of these
findings are for introducing work-based exposure more widely into the sector.

This process builds on the previous evaluations which included the baseline

The methodology has included the following elements:

2.1 SITE VISITS TO COLLEGES
Singizi conducted site visits to the following colleges in this round of evaluation:


College of Cape Town;



Gert Sibande;



Umfolozi College



South West Gauteng College

These colleges were selected to enable the evaluation team to gain an
understanding of the way in which WBE has been implemented in colleges in
different geographical settings (urban and rural). It also allowed the team to
understand if there were key differences between Group 1 and Group 2 colleges.
At each site, the team undertook the following activities:
Face to Face Interviews with College Management
The team interviewed college managers, including:


The Campus Head;



The Head of Engineering or equivalent;



The SSACI College Champion.

The interviews aimed to elicit information on the following:
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Perceptions of the NCV and its implementation at the college to date;



Perceptions of the manner in which the new environment has affected their
thinking about the project (that is the increasing emphasis of the Department
of Higher Education and Training (DHET) on FET Colleges offering
occupational learning programmes over and above the NCV);



Expectations pertaining to the SSACI programme and the extent to which
these were met;



Perceptions of relationships with industry (both historical, as well as in terms
of relationships established as part of the SSACI WBE project);



Perceptions of the planning and implementation of work-based exposure for
learners;



Perceptions of the planning and implementation of work-based exposure for
lecturers (where relevant);



Overall suggestions and recommendations.

The data from these qualitative face-to-face interviews was transcribed and
thematically analysed for reporting purposes.
Interviews and Focus Groups with Lecturers
At each site, Singizi also conducted either a focus group discussion or interviews with
Engineering lecturers who have been involved in the delivery of the NCV to the
SSACI (and other) NCV learners. These focus groups also included some lecturers
(where these were available) who were placed as part of the lecturer work-based
exposure process, or those who were involved in the learner placement.

This engagement aimed to elicit information on the following:


Perceptions of the NCV and its implementation at the college to date;



Perceptions of the manner in which the new environment has affected their
thinking about the project;



Expectations pertaining to the SSACI WBE project and the extent to which
these have been met to date;



Perceptions of the planning and implementation of work-based exposure for
learners;



Perceptions of the planning and implementation of work-based exposure for
lecturers;



Overall suggestions and recommendations.
20

The data from these focus group discussions was transcribed and thematically
analysed for reporting purposes.
Focus Groups with Learners
At each site, Singizi also conducted focus group discussions with SSACI learners at
NCV levels 2, 3 and 4. The focus group discussions aimed to elicit information on the
following:


Perceptions of the NCV and its implementation at the college to date;



Expectations pertaining to the SSACI WBE project and the extent to which
these have been met to date;



Perceptions of the planning and implementation of work-based exposure for
learners;



Perceptions of the planning and implementation of work-based exposure for
lecturers;



Overall suggestions and recommendations.

The data from these focus group discussions was transcribed and thematically
analysed for reporting purposes.

Telephonic Interviews with Employers
Singizi also conducted interviews with a sample of employers involved in the WBE
process. These employers were interviewed before learners had been placed at the
companies (in order to obtain a baseline of their expectations), as well as after the
placement process (in order to assess the extent to which their expectations were
met).

Employers linked to the following colleges were interviewed as part of this process:

June


Gert Sibande FET College (1 employer participated in pre and postplacement interviews)



Vuselela FET College(2 employers both participated in pre and postplacement interviews)

September
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Mopane FET College (2 employers only pre-placement interview. One
employer was not prepared to do a second interview and the second
employer was prepared to place learners but only had work projects outside
of the geographic area in which learners were located)



Ekurhuleni West FET College (2 employers both participated in pre and postplacement interviews)



Ehlanzeni FET College (2 employers both participated in pre and postplacement interviews)

2.2 SELF-COMPLETION SURVEYS FOR LECTURERS AND LEARNERS
In addition to the focus group discussions with lecturers and learners, Singizi also
developed two largely quantitative self-completion questionnaires for learners and
lecturers to complete. The surveys aimed to capture perceptions from all SSACI
learners and relevant lecturers (including those not in attendance on the days of the
college visits).

The surveys aimed to elicit similar information posed in the qualitative focus group
discussions, but that would allow for some numeric tabulation of responses.

A total of 17 lecturers completed this questionnaire as follows:

College
Gert Sibande
Mopani
Umfolozi
Vusulela

No
of
lecturers
who
completed questionnaire
6
3
6
2

A total of 53 SSACI learners completed the questionnaire as follows:

College
Ehlanzeni
Cape Town
Gert Sibande
Mopani
Umfolozi
Vusulela

No
of
learners
who
completed questionnaire
4
9
8
4
17
11
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The completed questionnaires were captured in separate databases, and were
analysed for reporting purposes.

2.3 KEY INFORMANT INTERVIEWS AND DISCUSSIONS
In addition to the above, Singizi also had further engagement with Vanessa Taylor,
who has been assisting SSACI with this project.

Further, the team also presented the preliminary findings of this review to SSACI,
and facilitated a discussion on the emerging issues. Data emanating from this review
and discussion have also been integrated into this report.

2.4 DATA REVIEW
Singizi also reviewed the data collected by SSACI about the project. These are
included here, as relevant.
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3 EVALUATION FINDINGS
This section of the report presents the findings of the final evaluation. It does this
against the agreed-upon outcomes and indicators from the perspective of the
different stakeholders, including college management, lecturers, learners and
employers. Where there was a distinction across Group 1 and Group 2 colleges, this
is also indicated.

3.1 FET CONTEXT: EXPLORING THE NCV
Section 3.1 explores the context in which the WBE project is being implemented. In
particular, it focuses on the manner in which the NCV is perceived, and the extent to
which this has changed since the introduction of the NCV. The report also begins to
touch on perceptions of the changing FET landscape.

3.1.1 College Management
In general terms, most college managers (although there were a small number of
dissenting views) suggest that the NCV is going far better than was previously
reported, and there is now a recognition that it is a useful learning programme, and
that there is value in the fact that a practical component is included. As one
respondent commented:
“On the engineering side, the inclusion of practical is the most effective
aspect of the NCV. We used to do the old N1 - 3 and we gave out
qualifications to students who did not see the inside of a workshop, and this
has completely changed”.

Some management respondents also indicate that the NCV is starting to produce
high quality, mature learners:
“We believe that the level 4 students who go out are matured and good. [A
company] took some of our level 4 students and they were impressed with the
level of maturity of the students”.

However, the interviewee continued to say that, despite the quality of the learners, it
is still difficult to get industry to understand the nature of the NCV:
“The NCV is good, but we are still struggling to get companies to understand
what the NCV is.”
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More positively, some interviewees indicate that industry is now changing its
perception of the NCV, and that certain sectors are now coming on board: in both
urban and rural areas:
“Even business did not understand in the beginning, and it appears they are
gradually becoming interested in the NCV”
“Employers were initially very negative and, from last year we started engaging
with employers and maybe this is an area we slipped up on - not placing
enough emphasis on this. We have had a few breakfast meetings and a few
bilaterals and now that they understand the relationship is building as they are
seeing the benefits of the NCV”.

However, while there have been shifts in perceptions about the NCV and there is
increased openness to the qualification, colleges still experience challenges in
relation to the NCV and its acceptability with employers because of the continued
uncertainty about the status of the NCV and the way in which it articulates with other
learning programmes:
“Where will my level 4 students go? Where do they fit to get an apprenticeship
or a Learnership and fit into the whole picture? The options after level 4 keep
changing, and we need a structured system, which we can inform learners
about. We need to give them direction because at the moment we cannot give
them any direction”.

A few interviewees state that Higher Education still does not recognise the NCV, and
other interviewees state that industry still prefers the N learning programmes.
Related to this, some colleges are also experiencing difficulties in placing those
learners who have completed an NCV, which they attribute to both perceptions
about, and actual quality challenges in relation to, the learners:
“There is the tendency that the students after their third year are still less
effective that when they were doing the NATED programme. Industry does not
want them and employers have asked us not to send us students”

There were some interviewees who state that the lecturers are better able to cope
with the NCV now as they have gained in confidence as they deliver the NCV for the
“second or third time”. Interviewees also indicate that they are able to make linkages
between what they were taught at university during their studies (where relevant) and
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the programme. However, others state that some lecturers are not suitably qualified
or appropriately experienced to offer the type of training offered in the NCV.
Interviewees also state that lecturers find the NCV to be a much greater
administrative burden than the NATED courses, and that this impacts adversely on
their ability to prepare for teaching and to support their learners.

In addition, an interviewee stated that there is a concern that they do not have the
appropriate equipment, which makes it more difficult to prepare learners for industry.
It was observed that machinery is expensive, but that it would greatly enhance the
NCV: “the latest equipment would be beneficial to students and lecturers as most of
the lecturers have been out of industry for a long time and only know the old
machinery”.

Further, one interviewee stated that there are too many learners in a class. They
state that there is a tension between the need for the college to take on more
learners “as they are a business and want to make money” and the imperative of
industry “to improve quality and have less quantity”. The interviewee suggests that it
is clear that a reduction in learner numbers will enable them “to have more time to
devote to instructing learners”.
Interviewees indicate that this is particularly a challenge because of the “type of
students that the FET Colleges are attracting”. They indicate that the learners cannot
cope with the content of the NCV and that it is pitched incorrectly:
“Some of our level 2 students are doing content which our level 6 students
used to do. This can be checked in the two syllabi. Our Maths people are
saying that level 2 Maths is equal to level 4 Maths. This is the problem and it
will be sorted if the levels are pitched differently.”

Some respondents outlined their frustration with learner selection processes in
relation to the NCV. It was outlined that “you can’t select learners. You have to take
whoever comes because of funding” and this was seen to directly contribute to some
of the problems pertaining to relatively poor pass rates on the NCV.

They also state that many of the learners are too young,
“We are experiencing students who are too young and they tend to do what
they want and they cannot cope with the responsibility. And this is when
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absenteeism happens and they do not write tests because they fall behind
due to absenteeism. They fall behind so far that they give up completely”.

Related to this, there were suggestions made as to how the NCV could be improved,
mainly through limiting the number of modules and creating a ‘fast track’, 18-month
version. This was considered particularly important for those learners that enter the
NCV with a Grade 12, who are reportedly very frustrated by having to “go back” to
NQF level 2. One respondent also noted that the length of the course was
considered prohibitive for employers who might want to send their existing
employees through such a learning programme.

Another interviewee suggested that there is a need to review the content of the NCV.
It was suggested that it would be useful to consider the possibility of reducing the
number of subjects from 7 to 5 (2 vocational subjects, Maths, Life Orientation and
English) and that this would give learners time to gain more practical experience.

3.1.2 Lecturers
Lecturers were asked for their views on how the NCV curriculum was being
implemented:

31%

31%
Not going well
Quite well
Going well
38%

Figure 1: Lecturer Views on Implementation of NCV Curriculum to date

As indicated in the figure above, 31% of lecturers indicated that the NCV was going
well, while 38% indicated that it was going “quite well”. The remaining 31% indicated
that it was not going well. None of the respondents indicated that they felt the NCV
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was going “very well”. Even those who were more positive about implementation to
date raised serious challenges when asked to comment. Many of these related to the
perceived ‘difficulty’ of the curriculum:
“NCV standard is too high for the learners. The FET recruits learners which are
not suitable for the programme.”
“Type of student in the programme - not coping with the contents absenteeism. Students failing subjects.”

Lecturers state that this is a particular concern, given the large numbers of learners
that they are required to register in their learning programmes. One lecturer attributes
this to political pressure on the college to continue to increase their numbers, and
suggests that there is a need to, “stop chasing numbers and get in students who are
capable of doing the course”. Other lecturers state that this is exacerbated by the
availability of bursaries without any clear selection criteria, which further compounded
problems pertaining to the types of learners registered.

Some of the lecturers state that there continues to be a concern that there are
insufficient numbers of qualified lecturers, because the college is not able to pay
industry related salaries. They state that the ability of lecturers to effectively support
the learning process is made more difficult by the fact that lecturers are overloaded
with administration and large class sizes. These issues have led to a high level of
turnover amongst academic staff in the colleges, compounding the numbers problem.

The other key area of challenge noted by lecturers was the view that the NCV
curriculum did not meet industry needs, and that learners are not being employed
after graduating:
“The programme does not address the skills problem as intended and the
industry does not acknowledge our L4 qualification.”
“Curriculum does not satisfy the industry. Industry wants trade tests.”
“Industries not yet convinced by the quality of NCV; which is why they are still
negative in absorbing them.”
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They also indicate that there is a similar problem with regards to Higher Education
institutions which, they report, will also not accept NCV graduates, regardless of how
well they have done in the NCV.

Finally, some lecturers indicate that poor facilities at a college level were another
factor that contributed to poor performance on the NCV.

When the responses from the lecturers are compared across Group 1 and 2
colleges, it can be seen that respondents from Group 1 colleges are proportionally
more positive about the WBE project than those from Group 2 colleges. It has not
been determined whether or not the longer participation in the SACCI WBE process
on the part of Group 1 colleges partially explains this differential:

40%
36%

40%

40%
36%

35%
27%

30%
25%

20%

Group 1

20%

Group 2

15%
10%
5%
0%
Not going well

Quite well

Going well

Figure 2: Lecturer Views on Implementation of NCV Curriculum –comparison between Groups 1 & 2

Interestingly, some of the lecturers state that despite their awareness of the
challenges related to the NCV, they feel that if industry was more involved in the
curriculum development process, they would change their attitude, as they believe
that the “content of the NCV is good”.

In addition, they argue that if DHET supports improved planning so that learner
numbers are appropriate for college capacity, and that there are increased levels of
marketing of this NCV, then some of these challenges could be addressed.
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3.1.3 Learners
Learner respondents were asked how they thought the NCV curriculum was going to
date:

21%

4%
28%
Not well
Quite well
Well

47%

Very well

Figure 3: Learner views on Implementation of NCV Curriculum to date

As per the figure above, and in contrast to the lecturer respondents, 68% of learners
felt it was going well or very well:
“For somebody who is determined and focused, the NCV curriculum is the best
especially the practical part. Studying and practicing what you have been
studying builds a very good foundation in a student.” Level 4 Learner

Some learners stated that they believe that the NCV is good, and that they were able
to perform well in the workplace but, that industry remains skeptical about the NCV:
“We are performing well. We pass and the NCV is going great for us. In my
understanding some companies do not really understand what the NCV is
and are skeptical about appointing us in their workplaces. If the artisans and
managers worked together I could have been appointed because the artisans
were proud of the things I learned. Companies do not believe in the NCV.”
Learner Respondent
“The companies did not know about the course – so they don’t know what to
expect from us – but most things we could do.” Level 4 Learner
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“And most [companies] undermine the NCV and then they make us feel bad.
That can de-motivate us but we could prove what we could do.”Level 4
Learner

Learners state that this lack of understanding causes a real sense of frustration
amongst learners, as, in the absence of this recognition from industry; they are
unable to find employment. One learner observed:
“I do not think the companies realise the potential of the NCV because it is not
good to learn for three years and at the end you do not get a job. I think the
companies must recognise the NCV because the learners who finish NCV
have practical and theoretic experience”. Learner Respondent

Two respondents mentioned the fact that employers do not perceive graduates from
this course as being as strong as those with NATED qualifications.

Learners also raised some concerns about challenges within the NCV. This appears
to relate to the difficulty of some of the subjects, the pace at which learning occurs,
insufficient time in the workshops doing practicals, and lack of access to equipment.
Learners from one of the colleges also indicated that the “poor quality” of some of
their lecturers also impacted on their perceptions of the NCV.

3.1.4 Employers
In general, most (albeit not all) of the employer respondents were positive about the
NCV. As one employer respondent commented, “the NCV works”. Many employers
noted that although there had been some teething problems, the quality of learners
coming through the NCV is improving over time. In contrast to lecturer and some
learner concerns, most respondents felt that the NCV was producing better, more
employable learners than the NATED programmes:
“NCV students have been found to grasp things more quickly than those with
NATED. They also come into companies having learnt hand skills.”
“NATED produces students who go into companies not knowing anything. NCV
students get to learn at college before they go into companies. As such there is
more risk to companies taking on NATED than NCV graduates.”
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Some employer interviewees stated that they are committed to the project because
of a belief that they should be part of the solution to the problem of achieving
articulation between the NCV and the workplace, rather than just criticising the FET
Colleges and the NCV.

Further, both companies that are negative about the NCV and those that are positive
expressed certain concerns about the lack of articulation between NATED and the
NCV, and the fact that learners could be awarded an NCV without having undergone
the practical training component.

Although companies recognised that there are

difficulties in finding WBE opportunities for learners, they felt that it was essential that
there was some way of indicating whether or not a learner had undergone this
element.

They also stated that learners needed more work-based exposure

throughout their studies.

Employers indicated that they would also appreciate some further guidance as to
what they could expect from graduates at the different NCV levels – what
competencies they should have, and areas where they may require further training.
They stated that this is particularly true for Level 4 graduates, who employers
anticipated would be taking their trade tests, after completing time in the workplace
(note that there was some confusion as one employer’s comments suggest that they
anticipate that upon entering the workplace the learner would be ready for the trade
test and this is clearly not the case). One company interviewed offered to pilot this
and feed the information back to the project so that it can be shared more widely.

3.1.5 Concluding Comments
The overarching finding emerging from this section suggests that there is evidence of
shifts in negative perceptions around the NCV that have been noted in previous
rounds of evaluation. College management, learner and employer respondents
provide evidence of a positively shifting perception of the NCV, despite the
acknowledgement of areas of ongoing challenge.

It is noted that lecturers appear to generally remain the most negative about the
NCV.
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3.2 PROJECT EXPECTATIONS: HOPES AND REALITY
This section considers what expectations different respondents had of the project
when it was initially conceived, and the extent to which this has been matched with
their overarching sense of achievement.

3.2.1 College Management
Most College Management respondents stated that they expected that the project
would assist to create a more structured, systematic link between theory and
practice, which would allow for an improvement in the way in which this process had
been managed in the past:
“The colleges did not have an organised system of work experience for
students and we were haphazardly sending students to industry. They were not
monitored, we were not aware of where learners were, with whom and for how
long.”

This interviewee continued to say that the project had met these expectations and
had significantly improved their ability to implement the WBE:
“I think SSACI aimed to guide us on how to partner with employers in order to
ensure students have work experience; and SSACI is helping the colleges to
recruit employers, having a plan, how to execute activities, to monitor, how to
register employers, how to recruit learners and how to assess and give
feedback. All these things we did not have in the past.”
This point resonated with those made by other colleges. One respondent stated, “I
think the colleges under SSACI, their partnership section, are now very organised.
Our expectation have been met and exceeded. SSACI has even said that they are
willing to assist if we have challenges after the project has come to an end”.

Management understood that this was going to involve structured work exposure
opportunities for learners during vacations, and welcomed the opportunity to “partner
with employers”, and to market both learners and the NCV to prospective employers.

Interviewees state that these expectations have largely been met. They state that the
motivation levels of learners have improved and that the project has succeeded in
marketing the learners with employers, who are now aware of the NCV:
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“Because we chose the better students the credibility of the NCV has been
taken up a few notches and there is a better belief in the NCV. We informed
students that they are our ambassadors and they are opening a path for other
students – our selection was very strict”.
“Before, students came from the companies for NATED. But when industry
was informed of the NCV they backed off and did not want to accept NCV and
when we showed them the learners who completed NCV they we reluctant
until we started SSACI.”

Interviewees also stated that through the project, learners saw the relevance of what
they were studying and how it linked to industry.

One respondent noted that although they had begun internal work on developing a
more structured approach to work based exposure; SSACI “helped us to develop a
clear plan”. All interviewees stated that it had improved the level of communication
between colleges and industry, and that this had paved the way for them to expand
the number, and even the quality, of their partnerships.

However, while most comments were positive, some interviewees stated that they
had not expected that it would be as much work as it was, and that this impacted on
human resources at the college level.

3.2.2 Lecturers
Most lecturer respondents were clear that the WBE was intended to provide practical
work exposure opportunities for learners:
“Close the gap between FET colleges and industries. Help learners to gain
work experience before they get employed.”
“To get learners into the workplace, place them under the guidance of an
artisan so that they can see what the job entails.

However, there was at least one incidence where lecturers did not know about the
WBE, or know enough about the WBE project to make any comment in this regard.
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Most who knew about the WBE process thought that this would assist in placements,
learnerships and similar endeavors:
“Industries will be impressed with the performance of our students during
placement and they will need to employ them.”

A few also noted the opportunity to market the NCV to industry.

In general, lecturer respondents felt that their expectations had been met to some
degree:

6%
47%
Somewhat being met
47%

Being met
Being exceeded

Figure 4: Lecturer Views on whether their expectations of the project had been met

One interviewee commented that the extent to which the project had met its
objectives can be seen by the fact that “companies were positive and they were very
impressed with the students; students worked well, behaved well and students did
their job well. I believe that companies will take students in future for WBE. I don’t
know if their experience of students on WBE changed their perceptions of the NCV, I
did not ask them this”.

Lecturers noted some challenges in terms of the extent to which the project met
expectations, including the fact that there were relatively few places offered to
learners, that industry was not sufficiently prepared for the learners, and that some
logistical processes could have been tighter:

35

“Our expectations were not met like we thought, as some industries turned us
down at the last hour; which end up de-motivating our learners. As I said, some
employers at industries tell NCV learners that they expect NATED not NCV.”
“The curriculum does not meet the requirements of the field industries”.
Another major concern for lecturers was the relatively short period of the work
exposure:
“Students require longer periods in industry to broaden the exposure and gain
additional hands-on experience.”

3.2.3 Learners
Respondents were asked to list their expectations of the WBE component of their
studies. Most understood that they were being given an opportunity to apply their
theoretical knowledge in the real work situation:
“I understand that the WBE intended on giving us experience and practical
knowledge in what we have been doing theoretically” Level 3 Learner
“WBE is all about giving learners the chance to go to the industry and see what
is required to be in the workplace when we complete the course” Level 2
learner
“To get practical exposure, to expose us to companies we could work in future
and help us realise if we want to continue with the course or not” Learner
respondent
“To be exposed to the practical side of what we do at school, practical in the
work place”. Learner Respondent

Learners stated that while they had been nervous about the WBE, they had been
pleasantly surprised by the amount of support which they received:
“I thought we were going to solve problems on our own but when we got there
we worked with qualified people and it was very interesting.” Learner
Respondent
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Learners were then asked whether their expectations of WBE had been met. As
evidenced in the figure below, 61% stated that their expectations were met or
exceeded.

2%
17%
37%
Not met
Somewhat
Being Met
44%

Being exceeded

Figure 5: Learner Views on whether their expectations of WBE had been met

Interestingly, respondents from Group 1 Colleges were more likely to have had their
expectations exceeded.

46%

50%
42%

45%
40%

43%

33%

35%
30%

24%

Group 1

25%

Group 2

20%
15%

8%

10%
5%

4%
0%

0%
Not met

Somewhat

Being Met

Being exceeded

Figure 6: Learner views on expectations - comparison between Groups 1 & 2

Learners, commenting on the reasons for why they felt that their expectations had
been met, offered the following views:
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“It teaches us what our course is really about because you only have theory
at the College. I learnt a lot. At first I was scared because they put me on a
big pump and said I must take it apart. I was scared but then I turned my
behaviour to be positive and I did it. I took a photo of my work”

One learner, commenting on the extent to which their expectations had been met,
offered the following perspective:
“They were trying to get us into the companies so that we can see if we fit
there and they can see if we can deal with issues of safety. They wanted us
to realise what we getting into, could we respect the safety rules. The project
did help us understand company rules and how things work.”

Finally learners observed that the positive response that they had received from the
employers really highlighted the success of the project:
“They told me that I should come in September and December; they paid me
when I went in September”.
“The staff said we helped them increase the amount of work they were doing,
management said we pushed the staff to work harder”.

3.2.4 Employers
Employers stated that they expected that they were going to be given access to
learners who wanted to apply their ‘learned’ skills and knowledge in the workplace.
They also understood that they (employers) would be required to provide an
induction into the life skills associated with the world of work:
“Simply it will teach learners three things – to come to work every day; to come
to work on time; and when they are here to do their actual job. If you can teach
learners these three fundamentals the rest will come. Learners will be able to
say after they completed that they do have a certain amount of experience at a
company and the three basics will come out. The learners don’t know what they
want to be in life and once they are exposed to this they can say which field
they want to go into.” Employer Respondent

Employers generally noted that they had been well briefed by the college as to what
to expect, and had been given the logbooks and an MoU. However, some indicated
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that they had not gone through these documents, and needed greater engagement
with the Colleges to prepare:
“I still need to go through it and I need to call the College to get clarity on what
we should actually show the learners, I need to check what the curriculum
consists of”

A number of employers state that having hosted the learners they were generally
impressed with the quality, and some stated that they hoped to employ some of the
learners when they complete. They suggest that this is an important indication that
the project has begun to meet its objectives.

3.2.5 Concluding Comments
This section suggests that overall, expectations about the WBE process have been
met, and learners and employers are particularly positive in this regard. College
management and lecturer respondents highlight some concerns, including the
amount of work involved in planning and managing the WBE process, the short
duration of the placements, and the limited number of placements that could be
offered to learners.

3.3 ACHIEVEMENTS AGAINST OUTCOMES: OUTCOME 1: TO

IMPROVE

THE PREPAREDNESS OF LEARNERS TO ENGAGE IN THEIR STUDIES
Whilst the previous two sections have provided a sense of findings in terms of the
overall context, as well as the extent to which expectations have been met, the
following sections review the extent to which the agreed-upon outcomes were
achieved.

3.3.1 College Management
Most champions interviewed stated that the WBE had indeed improved the
preparedness of learners to engage in their studies, both in terms of theoretical
understanding and in terms of their general levels of motivation.

In relation to theory, managers noted particularly that learners who had participated
in the WBE were better able to apply their theory, and also to plan and execute tasks:
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“WBE does help with learning and teaching to an extent as the students can
relate to what I am teaching. We do not have industry here and I cannot show
them everything that is in the text book, and when they return from WBE they
can speak about the theory in a way that shows they relate to what I taught.”
“When learners come back from WBE and you give them a project to do in the
workshop I can see the initiative, they have more knowledge of planning and
executing the job they are given.”
“The students are all saying it helped them a lot. For some of them to such an
extent that they are better able to answer the theory questions. Because when
learners go to places like Delta Motors they have worked physically and
develop a better understanding of the theory. SSACI is having a great influence
on the NCV curriculum.”
Many respondents noted an attendant improvement in learners’ marks:
“The SSACI learners would pass 6 to 7 subjects whereas the other learners
would pass 3 to 4 subjects”
“The marks of the SSACI learners are way up compared to the other
students.”
“I would like to say the results are better as students now know about their job
and what it takes to earn a rand”
“Our HOD has looked at the marks of those who went on WBE and those who
have not and one can see how the students who have been on WBE have
progressed.”

One college provided an example of this comparison, and this is reflected upon
below. The figures3 shown are the percentage pass rate for SSACI learners against
the overall pass rate for the college, in the various subjects and at the various levels.

3

Note that these figures are as supplied by the College and have not been verified.
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AVERAGE

Electrical
System &
Construction

Electronics

Elec
Workmanship

Electric
Principles &
Practice

Math

English

Life Orientation

Electrical Infrastructure Construction

Level 3
SSACI
Learners

89%

78%

22%

56%

89%

89%

56%

68%

College
All

90%

79%

21%

42%

79%

77%

58%

64%

SSACI
learners

100%

100%

65%

0%

75%

30%

91%

66%

College
All

84%

96%

53%

3%

49%

24%

58%

52%

Level 2

AVERAGE

Engineering
Drawing

Engineering
Practice

Materials
Technology

Fitting

Math

Life
Orientation

English

Engineering & Related Design
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While SSACI learners have on the whole performed better than their counterparts in
all areas, and in particular in the Engineering related subjects, the one inexplicable
result is the poor performance of the Engineering and Related Design Level 3
learners in the subject of Life Orientation. It is also noted that there is a concern
relating to the generally poor performance of all Level 3 learners in Maths, which may
link to the point made by a college Management respondent about the higher level
Maths requirement outlined in Section 3.1.1 above. Further, it is a concern that no
Electrical Infrastructure Construction Level 2 SSACI learners passed Electric
Principles and Practice.
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However, when looking at the average percentage pass rates, it can be seen that
SSACI learners definitely outperformed their non-SSACI colleagues. While the
evaluation team reiterates that these figures are unverified, we hope that they
demonstrate a trend. It is important to note in terms of the above that most (albeit not
all) colleges selected what some have termed the “crème de la crème” of learners for
the placements process. These learners would – in any event – have higher marks
than the class average. However, some colleges suggested that they had picked a
“mixed” group of learners in terms of marks, and indicated that the initially average
performing learners placed in companies showed noticeable improvement in
performance. Further research with a larger cohort of learners and appropriate
controls would be required to verify this.

120%
100%
80%
60%

98%
79%
68%

68%

64%

79%
66%

SSACI students

52%

College All

40%
20%
0%
EIC L3

ERD L3

EIC L2

ERD L2

Figure 7: Comparison between results of SSACI and non-SSACI Learners’ results - one college

Of interest is that in certain cases interviewees suggested that while it was premature
to indicate whether there has been a change in performance, they could definitely
point to increased levels of excitement and motivation.
“I have not been able to track learner performance in relation to their
experiences on WBE as yet, but what I have picked up is that there is
excitement when learners return about what they are able to do because of
their placement.” Management Respondent

This view resonated with those of other respondents who noted the importance of the
SSACI project in relation to increasing motivation and engagement on the part of the
learners:
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“I had two students whose attitude and performance were about average and I
gave them the opportunity to participate in WBE with stipulation. These two
students have shown their worth and their performance is steadily increasing.
The students saw that the college was taking an interest in them and they have
changed and are putting in their bit.” Management Respondent
“Safety and occupational safety was one of the first things the company
exposed them to. Learners are more motivated and that’s why I feel it is a pity
we did not start if at level 2 with them. This is what we will plan to do in future start placement at level 2.” Management Respondent
“Teachers say the students appear more keen with regards the work they are
doing”. Management Respondent

An interviewee stated that one of the factors that they attribute this improved
motivation to is the confidence that learners get from having “the necessary attire learners like the attire as they look like they are already employed.” That is, they
suggested that the sense of confidence that feeling like an employee gave to the
learner improved their morale and therefore their sense of motivation.

3.3.2 Lecturers
All lecturer respondents felt that the WBE had had some degree of positive impact on
learners’ studies:

12%

23%
Somewhat
Positively impacted

65%

Very positively impacted

Figure 8: Lecturer views on impact of WBE on learners’ studies
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Lecturer comments suggested that through the NCV, learners had begun to think in
different ways, work more safely, and stated that through using the logbooks, they
have learnt how “to do things through planning.” Though others stated that it is
difficult to comment at this stage.

61% of lecturers stated that learners had been able to reflect on what they had
learned in the workplace, and 77% of these found the debriefing process useful or
very useful.

15%
38%

8%
not at all
somewhat
useful
39%

very useful

Figure 9: Lecturers views on usefulness of debriefing exercise

Lecturers were also asked if they had been able to support learners to apply what
they had learnt in the workplace back in the classroom:
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6%

6%

38%

Not at all
Somewhat

50%

Have been
Have been extensively

Figure 10: Lecturers views on their ability to support students to apply WBE learnings

Most said that they had been able to do this to some extent. Concerns raised here
by lecturers included the difficulty of making the links between industry and the
college for learners, although one had a more positive experience:
“One could not believe how learners were trying to share their experience with
other learners and through the support we were giving them; they really
enjoyed what they were doing.” Lecturer

In relation to increasing motivation, all lecturer respondents thought that the WBE
had increased learners’ motivation levels:

12%

18%
Somewhat
Increased motivation

70%

Increased motivation
extensively

Figure 11: Lecturer views on impact of WBE on increasing learners' motivation
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Lecturers stated that they have received feedback from companies and learners
which suggest that the morale of learners has improved.

One lecturer noted that the WBE had increased motivation levels throughout the
college: “Learners who were not selected; are now studying very hard so that they
can also be placed in a workplace.” A respondent from another college reinforced
this by stating students saw the WBE as ‘prestigious’.

Lecturers also stated that some of the learners had improved their level of discipline,
and have changed their attitude such that it is now considered more acceptable.

However, across comments lecturers emphasised that, in reality, they had selected
their best learners, and that it is hard to know how other learners would fare. They
also stated that it differs from learner to learner and therefore they cannot be
conclusive in their views.

3.3.3 Learners
Respondents were asked the extent to which they thought the WBE had helped them
to understand the theory and the practice that they were being taught in college.
According to the figures below, 89% felt that it had mostly or completely helped them
to understand the theory, and 92% felt it had mostly or completely helped them to
understand the practice:

2%

9%

38%

Somewhat
51%

2% 6%

Not at all

Not at all

48%

Somewhat
Mostly

Mostly

Completely

Completely
44%
Figure 12: Extent to which WBE helped students

Figure 12: Extent to which WBE helped

understand theory

students understand practice
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Learners commented that:
“The equipment we learn about in theory class; the college does not have the
equipment in the workshop; but I used them in the industry and this has made
me understand my theory better.” Level 2 learner
“It showed me where my practical skills are used and it even helped my skills”
Level 2 learner

Learner respondents were further asked if they had had an opportunity to apply the
new knowledge and skills from the WBE back at the college. Although 55% had
applied these skills, or had applied them a lot, a significant 31% said that they had
not applied the skills at all.

12%
31%
Not at all
Somewhat
43%
14%

Have applied
Have applied a lot

Figure 13: Learner views on application of new knowledge and skills

In analysing responses from learners at Group 1 and Group 2 colleges separately, it
was found that 24% of learners from Group 1 colleges reported having not applied
their learning, as opposed to 38% from Group 2 colleges. Most of the learners who
said they had not applied their learning from Group 1 colleges were from one college.
In Group 2 Colleges, the learners who had not applied the learning were scattered
across a number of colleges. Many learners stated that they had simply not had time
to apply the learning, due to exams and tests.
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15%
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38%

36%

24%
20%
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20%

Group2
8%
4%

Not at all

Somewhat

Have applied

Have applied a
lot

Figure 14: Learner views on application of knowledge and skills - comparison between Groups 1 & 2

One learner said that there was insufficient equipment at the college to apply the
learning.
“I realised at the college they did not give us the time to work on machines.
The companies told us to tell the lecturers to give us more time on the
machines. Sometimes I would work on the machines and I am not sure if I am
doing it right, the company said we must talk to our lecturers to give us more
time.

And another learner said that:
“At the workplace they have different machines, bigger machines so I cannot
practice what I learnt at the workplace here”.

In terms of the figure below, in relation to increasing their motivation to learn, it was
found that 96% of learner respondents felt that they had increased or extensively
increased motivation:
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2% 2%

47%

Not at all
49%

Somewhat
Increased motivation
Extensively

Figure 15: Learner views on impact of WBE on increasing their motivation to learn

Learners reflecting on this learning made the following observation about the reasons
why their motivation had improved:
“I was determined to pass and I want to get good results so I choose where I
want to work. I think it made me appreciate the course more”.
“It changed my behaviour as I wanted to pass because I want to go back to
the company I was placed at”.

Learners were also asked whether they thought that the WBE had positively
impacted on their ability to manage their studies:

4%
6%
39%
Not at all
Somewhat
51%

Positively impacted
Very positively impacted

Figure 16: Learner views on impact of WBE on their ability to manage their studies
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As per the previous figure, 90% thought that it had positively impacted or very
positively impacted on them.

In relation to sharing the information with other learners, only 43% of learner
respondents said that they had been given this opportunity, and most found it useful.

3.3.4 Employers
There were limited comments on the extent to which the WBE improved learners’
ability to engage in their studies, as employers generally had greater insight into the
extent to which WBE improved the readiness of learners to enter the workplace. One
interviewee stated that they felt that if a learner is not motivated nothing would help:
“Some students were good and some were not. The students were not
interested in becoming electricians – you can train a person, but you cannot
force him to learn himself, and if he doesn’t want to do the job he will not be
competent enough”.

3.3.5 Concluding Comments
This section indicates that there is clear evidence that WBE makes an important
contribution to preparing learners for their studies, and that it increases knowledge
and motivation. The findings indicate, however, that not all learners are able to
adequately apply what they have learnt once returning to the college, and not all
learners at all colleges are being encouraged to share their experiences with other
learners. Both of the latter two aspects would contribute to a maximisation of the
WBE experience.

3.4 ACHIEVEMENT

AGAINST

OUTCOME: OUTCOME 2: IMPROVE

THE

PREPAREDNESS OF LEARNERS TO ENTER THE WORKPLACE
This section considers the extent to which the WBE improves the preparedness of
learners to enter the workplace.
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3.4.1 College Management
All respondents interviewed felt that learners are definitely better equipped to enter
the workplace. Some interviewees gave specific examples of the learning that they
felt had taken place:
“Learners are learning about occupational health and safety in the workplace
as it is part of their syllabus. Companies do this as part of the work they should
cover with learners when they are doing their placements. These areas were
ticked in the logbook so it means it was covered”.

Over and above these technical skills, it was interesting to note that many
respondents stressed the ‘life skills’ associated with the world of work:
“I think learners are better prepared for the workplace as they should now
understand what is happening in the work place – there is a specific time they
must report for work; what happens in a work place, general behaviours that
are accepted; how to work with material and equipment.”

It was explained that a key aspect of this learning is that employers are encouraged
to treat learners the same as all employees:
“Learners are better positioned to access work after placement as we

encourage employers not to treat learners like glass, they should not be treated
special and should be treated like any other employee. If there is a disciplinary
processes that needs to be happen against a learner then this should happen”.

Interviewees from other colleges echoed this. They stated that the employers ask
them not to ‘nurse’ the learners and to encourage them to “to stand on their own feet
and take whatever is dished out by the company.”

An interviewee from a college also stated that the workplace had challenged the
learners, and had enabled them to “experience new machinery and see a connection
between the curriculum and what is happening in industry”.

Respondents also noted that those companies, which had taken on learners, were
often very keen to have them back once they had completed their studies. There is
evidence that some learners have been asked to come back and work over
weekends and during holidays, and some companies have expressed an interest in

51

seeing the learners through the WBE at the various levels of the NCV with a view to
grooming them for future employment.

Finally, it was suggested that it would complement the WBE project if work ethics
were integrated into the Life Orientation course.

3.4.2 Lecturers
65% of lecturer respondents thought that the WBE prepared learners for the
workplace, and 17% thought that it prepared them well. As one lecturer commented:
“Students experience the 'real' working world firsthand; experiencing both good
and unpleasant aspects, not given in textbooks or classrooms.”

6%

17%

12%
Not at all
Somewhat
Does prepare

65%

Prepares well

Figure 17: Lecturer views on ability of WBE to prepare learners for the workplace

However, lecturers once again cautioned that given the limited number of days that
learners spend in the workplace, it is difficult for them to really gain “sufficient skills to
make them employable”

3.4.3 Learners
Respondents were asked whether they felt that the WBE had better prepared them
for the workplace:
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2%
8%
Not at all
33%
57%

Somewhat
Does prepare you
Prepares you very well

Figure 18: Learner views on ability of WBE to prepare them for the workplace

As indicated in the figure above, 90% of respondents thought that it had prepared
them well or very well:
“Before I knew about the WBE I did not think about preparing for the workplace.
But now every day I imagine myself working and I think I am more prepared
from now on.” Level 4 learner
“I learned valuable things in the workplace, the director even gave me a project
to do. It was wonderful knowing how prepared I am for the workplace.” Level 2
learner
“There was a time when I was observing and asking questions when they were
putting together a shaft and I saw that accuracy is very important. You can do
something and it might look perfect but if you are out 0.01mm it will not work.
You must ensure the work is correct – if there is 0.01mm extra and if you go to
the conveyor and you try to put the drive pulley in there will be a problem. I was
doing something at the college that measured 14 and it was supposed to
measure 15 and I left it, but I should not have that attitude as it is important to
have the correct attitude” Learner Respondent
“Most of the things were interesting and safety was the most useful thing I
learnt. To be organised and plan your work – you need to plan what tools and
materials you are going to use. Safety - a loose connection is a hot connection
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and can start a fire. You need to plan so that you do not waste time. ” Learner
respondent

This was further evidenced by comments made by learners in the focus groups.
Comments include:
“I was prepared because I learnt a lot in the course. I was scared, as I didn’t
know if I would fit in, would they be hard on us? But I was ready. They told us
what time we should be there, what the company rules are; we also made our
own rules like being punctual, don’t horse play there”. Learner respondent

One of the learners who felt that he was only somewhat prepared for the workplace
noted that there was insufficient time to be fully prepared, as the placements were
too short to ensure this.

Learners from Group 2 Colleges were proportionally more likely to feel very well
prepared for the workplace. The team has not been able to establish the reasons for
this difference.

69%
70%
60%

52%
43%

50%
40%
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30%
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15%

20%
10%

4%

0%

15%

0%

0%
Not at all

Somewhat

Does prepare
you
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very well

Figure 19: Learner views on ability of WBE to prepare them for the workplace - comparison between
Groups 1 & 2

3.4.4 Employers
All employers stated that they believed that the learners had gained considerably
from the WBE experience. Employers commented that they felt that learners had
shown an ability to learn about the skills required to participate in the workplace:
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“Three were capable of doing the work and one I asked to come back in
December as I am very interested in him. In college they do not train what we
train – two totally different fields”.
“Learners asked questions that were appropriate for what they were doing.
The learners’ attitudes were right. The theoretical knowledge was good and in
line with the practical work they did here”.

Other interviewees highlighted that learners had developed a greater understanding
of what they could expect from the workplace and what their future job might entail.
“One or two had unrealistic expectations and wanted to be managers before
being they learnt to be an apprentice”

Some employer interviewees state that while they cannot yet say, they hoped that
the learners had learnt through the experience and indicated that they had been
happy with the quality of the learners that they have received.

One interviewee stated that though they had some learners were not prepared for the
workplace, they hoped that the experience might have taught them something and
that they might be better prepared the next time:,
“Some students came late and this was totally unacceptable. I said in their
evaluation that they would not be employed based on their poor time keeping
and hopefully they would learn from this in the future and correct it”.

However, while these views are very positive, a number of employers stated that the
reality is that the duration of the WBE is not sufficient to enable the learners to gain
sufficient experience.

3.4.5 Concluding Comments
The findings suggest that the outcome of preparing learners to enter the workplace is
being achieved in the WBE process. Respondents from all categories indicate that
they feel that the WBE process will facilitate better access to the workplace, but
several respondents suggest that the placement period is too short to guarantee high
levels of work-readiness. Instead, WBE is seen to contribute to increased work
readiness.
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3.5 ACHIEVEMENT

AGAINST OUTCOMES:

OUTCOME 3: LECTURERS

DEMONSTRATE ENHANCED ABILITY TO PREPARE LEARNERS FOR THE
WORKPLACE AS A RESULT OF THEIR WORKPLACE EXPOSURE
This section considers the extent to which lecturers have developed an increased
ability to support learners and teach the NCV through their own exposure to WBE.

3.5.1 College Management
It was found that in most colleges lecturers did not undertake WBE. In at least two
colleges, it was stated that they felt that it would be important for lecturers to gain
exposure prior to the learner WBE, so that they could assist learners more
effectively. One interviewee commented that,
“It is important for the lecturer to know what the students are being exposed
to in industry as the learner could embarrass the lecturers if lecturers are not
knowledgeable. The lecturers can relate to students if they have been
exposed to industry”.

Some interviewees stated that while the lecturer WBE has not yet taken place there
are possibilities that it might take place next year:
“We have an agreement with two mines where they will bring their staff for
training and we can send our staff to get exposure to the new developments
in industry”.

One college stated that the CEO had prioritised the lecturer WBE and had made a
stipend available to lecturers to ensure that they went to a one day WBE. The
interviewee stated that those electrical engineering lecturers who went to ESKOM
found the day informative. The interviewee indicated that other lecturers still have to
go on their WBE. However the interviewee stated that:
“The lectures are not buying in because they feel this is an extra job, but
because the college CEO is pushing for WBE campuses must implement.
Lecturers are doing WBE because they have to”.

Similarly, in a few cases interviewees stated that while they feel it is important for
lecturers to go onto WBE, they have found that the lecturers do not want to go during
their holiday and are not properly motivated:
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“Some lecturers want to be paid to go for placements in industry and only
want to go for one or two days. Lecturers cannot go for such a short time into
industry and think they will learn everything. This is one of the problems I
have; lecturers are not motivated to go on placements”.

Another commented that lecturers do not have time to attend during the term as they
have too much work.
“The lecturers need to mark many question papers so they do not really have
the time. Time is not really on their side”.

Further, one interviewee stated that while work-based exposure for lecturers is
critical, “most of our lecturers come from Technikons, and have limited practical
experience. We said to them to go to our workshop and let them train you, but they
do not want to get their hands dirty. They want to lecture rather than stand in a
workshop and help the students”.

Respondents also suggested that the WBE for lecturers makes them feel threatened
and state that they “fear being shown up for what they do not know”.
One interviewee observed that the real challenge is that “lecturers are not taking the
initiative or going the extra mile to assist the students with WBE or by getting industry
experience”.

3.5.2 Lecturers
Only 5 of the 17 lecturer respondents, or 29%, had participated in WBE as part of this
process. Most said that they felt it had been well planned, although one stated that
“one day experience does not mean a thing. We wasted our time as well as the
company time”.

Two respondents echoed one of the points made by college management - that
lecturers did not want to give up their holidays for the WBE. Another reinforced this
view that some lecturers are simply reluctant to attend the WBE - “some lecturers
want to gain the knowledge while others don't.”
Others stated though that one of reasons for lecturers’ reluctance to attend WBE
during holidays is that they work so hard during the term. One pointed out that “some
lecturers still lecture NATED subjects in the afternoon during NCV holidays.”
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4 of the 5 lecturers who participated in WBE felt that the workplaces where they had
received the exposure were ‘very suitable’ for the purpose. As one respondent
commented, “it promotes cooperation between host companies and college; gives
the lecturer an opportunity to observe/experience changes to or new technologies
and practices.”

4 out 5 lecturers also felt that the WBE had been useful or very useful:

the 4

lecturers stated that the WBE has impacted positively on their ability to deliver the
curriculum.

The one lecturer who did not find it useful at all did not provide reasons for their
answer in their survey. However, in the focus group, lecturers from the same college
stated that it was too limited for any real learning to take place, and one lecturer
stated that, “no-one is going to change the syllabus. So I see what is happening at
the company but I can tell my students nothing as the syllabus is not what is
happening at the companies”.

3.5.3 Learners
26% of learners said that their lecturers had also participated in the WBE. Of these,
86% said that it had impacted either positively or very positively on the lecturers’
ability to deliver the curriculum. Comments included:
“Yes because now they have come back to explain the do's and don’ts in the
workplace and they told us what to expect and how to react during interviews
and the workplace”. Level 4 learner
“They also learn how things are done differently than at the college.” Level 3
learner

In the focus groups it was found that many learners were not aware of this initiative.
However, where learners thought that the question related to the support that
lecturers gave them on their WBE, they generally observed that they did not get
enough support from the lecturers in the college.
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3.5.4 Concluding Comments
In the main, the lecturer WBE component of the SSACI Project has not met with
considerable success. From this and previous evaluation reports, it emerges that this
has largely been as a result of a lack of buy-in on the part of lecturers, and as a result
of limits about what this WBE has included or involved. In many cases, it appears to
have been limited to short interventions that have largely permitted little more than
observation and “company tours”.
The one exception to this has been the South West Gauteng and ABB4 relationship
that saw the training of a group of lecturers. Whilst this process was not directly
supported by the SSACI WBE programme, it certainly emanated from this initiative,
and provides a positive example of how industry and FET colleges can work
together.

In this instance, it was noted that South West Gauteng actively pursued a
relationship with ABB, after having met at the project launch function SSACI Awards
evening. This relationship resulted in South West Gauteng sending a group of
lecturers for intensive technical training at the company. Subsequently, plans were
also put in place for further lecturer training, and work-based exposure. This has
been viewed as very beneficial by college respondents.

3.6 ACHIEVEMENT

AGAINST

OUTCOMES: OUTCOME 4: PARTNERSHIPS

WITH WORKPLACES ARE ESTABLISHED AND MAINTAINED FOR THE
DURATION OF THE PROJECT
This section considers the extent to which the FET Colleges participating in the
project have been able to form new partnerships with workplaces since becoming
involved in the project.

3.6.1 College Management
Interviewees talked about the difficulties that they have had in establishing
partnerships and, even more so, in maintaining them. Three college management

4

ABB is a major employer in the South West Gauteng area, which offers a wide range of

power and automation technologies solutions.
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respondents indicate that they have struggled to explain the NCV to employers, who
are more familiar with the old qualifications, and they state that this has made it more
difficult to form these partnerships.
“There was a company who were interested in our students and because they
know the NATED programmes they only ask for NATED students and not
students for SSACI. If a company is not willing to give it becomes difficult for
us”.

Another college management respondent indicated that employers were not
adequately invested in the FET college sector in South Africa, and that it was a
tremendous challenge to forge relationships with organisations that were not able to
understand the potential benefits of such relationships.

Two respondents also indicated that some employers are concerned that taking on
learners would affect their levels of production.

However, whilst colleges noted that forming and maintaining partnerships for the
WBE process was challenging, four out of six colleges indicated that with the
assistance of SSACI, they had been able to contact employers, plan the partnerships
and develop agreements:
“SSACI speaks to the employers and invites them to meetings if employers
have concerns. I like their style of communicating with the employers”.
“For the electrical I secured 6 companies and for the mechanical they secured
8 companies and these are also small. We have MOUs in place with all these
companies. We only had some relationship with 3 of the electrical companies
before SSACI.”

Another college interviewee stated that:
“If there was not a project like SSACI it would have been very difficult to place
our students in a workplace because with SSACI, who has interviews with
companies, it allows us with their financial aid, to negotiate with the employer.
The employer does not want to have expenses. We had to meet with the
employers and beg them. When we used to be the Technical College we
used to have many employers but then we changed to FET and then
employers started thinking twice “
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Another interviewee stated that:
“The SSACI initiative acted as a catalyst for something we wanted to do. The
project gave us a framework to develop our strategic plan for the next 3 years.
The link it has created with industry has also been good; whilst it is helping the
student it is also marketing the NCV.”

Importantly, colleges also indicate that they are now taking on this responsibility
themselves and state that the champion is committed to carrying on with the
responsibility and are aware of the activities required as part of this process. One
college interviewee stated that:
“It is part of my job as a champion. Initially we had 12 companies and we took
the number of companies up to 16-18. It is my job to find the companies, to
set up the partnership and tell them what the project is about. I communicate
via email and telephone with members of staff who are affected by the
project. We are in constant contact all the time”

And another stated that:
“The communications officer is exploring job placements and other
opportunities with companies. We will be having a Job Placement Officer who
will focus on finding opportunities for graduates”.

Many college interviewees suggest that once on board, employers have been very
open and willing to assist the learners, and that they have worked well with them in
supporting the learners:
“When we liaised with the company managers and directors they were willing
to provide everything to students, and this did happen. We provided overalls
and safety boots and the college visited the placements without learners’
knowledge as random visits were conducted. We requested companies not to
inform students that we were coming and when we did the visits we always
found students extremely busy with their activities.”
They indicate that employers are beginning to see the project as a ‘win-win’ where “if
the student excels the company will snatch them. We have companies who say they
do not want the students they have had taken away as they want the students in the
company”.
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However, three college interviewees indicate that even once there are agreements,
there are challenges, and that sometimes there is an agreement in place and just at
the point of placement “they tell us there is no opportunity at that moment”.

They also comment that there have been concerns pertaining to the question of
health and safety and whose responsibility this is.
One college also stated that in one case “black learners were treated differently and
we had to deal with this sensitively. We gave the managers the list of what the
students should do and if it was not ticked we discussed with the manager why this
was not happening”.

In another college they state that the problems that they experience in forming
partnerships with industry relates more to internal factors within the college, as there
have been issues with senior management being suspended.

Further, colleges located in more rural areas state that they continue to struggle with
the reality that there “are no big companies and the small companies are usually
subcontractors to the bigger companies”. Others stated that while certain workplaces
are more difficult to access in a rural context they are finding alternate workplaces
where learners can apply their skills. They indicate that, “we are also starting to niche
our sites. For example with Eshowe we want to niche it in agriculture and we will
engage local farmers to assist with WBE”. However this still leaves the challenge of
finding sufficient number of workplaces for engineering learners in these areas and
this issue will require on-going attention (though as discussed elsewhere in this
report this is not true of all rural colleges some of which are having greater levels of
success in accessing engineering related workplaces).
Finally, colleges observed that they work with a combination of smaller and larger
employers, and indicate that the dynamics across these different type of employers
varies greatly: they state that smaller employers struggle to find the time to support
the process as required, “they wanted to help but were too busy doing other things the difficulty was lack of preparedness of industry to absorb the learners – we pushed
and they were positive – but they are small and some were skeptical”. However they
observed that even with the larger employers they experienced a challenge where
certain employers withdrew at the last moment.
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It should be noted here that one of the colleges selected for this process (a group 2
college) was not able to form any partnerships with industry in the course of the pilot
period. The college champion suggested that some of the reasons for this included
that they felt that industry was not prepared to absorb the learners, particularly those
lower than NCV 4, despite how “hard they pushed” and that many of the surrounding
companies are “small and some were skeptical.”

3.6.2 Lecturers

14%
43%

Somewhat
Better relationship
43%
Significantly better
relationship

Figure 20: Lecturer views on impact of pilot on relationships with industry

As indicated in the figure above, 86% of lecturer respondents felt that the pilot had
resulted in the development of a better or significantly better relationship with
industry. One lecturer commented that:
“I was not involved with industry before. The NATED courses were largely
theory and there was no need to engage with industry. Since the NCV and
SSACI we have a better working relationship as we need to have a practical
part in place and need to get the companies involved”.

Lecturers were also asked whether or not they felt that workplaces selected for WBE
had been suitable for the learners:
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Not suitable
Somewhat
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70%

Very suitable

Figure 21: Lecturer views on suitability of selected workplaces for WBE

As indicated in the figure above, 82% thought that they had been suitable or very
suitable. Though, one lecturer commented that he felt that the learners were “too
young” to participate in such a programme.

All lecturer respondents thought that the WBE would assist or would definitely assist
the college with placements in terms of learnerships and other occupational
qualifications. Suggestions for further improving the relationship between industry
and the colleges included more liaison and networking, more exposure to the college,
and greater interaction around the curriculum. One respondent also noted that
producing high quality learners would assist.

3.6.3 Learners
As an indication of whether or not the partnerships with industry were sustainable,
learners were asked whether or not they felt that the workplaces in which they had
been placed were suitable for WBE. As per the figure below, 85% felt that they were
suitable or very suitable:
“I am studying Mechanical Engineering and I was placed with artisans who
major in Mechanical. I got a better understanding and was exposed to
machines or equipment that were related to my course.” L4 Learner
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Figure 22: Learner views on suitability of selected workplaces for WBE

3.6.4 Employers
Of the employers interviewed in this round, only one had had any historical links with
any FET college, and none had had links with the specific college that placed
learners with them for the WBE pilot. This indicates that the pilot has increased
colleges’ ability to establish and maintain relationships with employers.

However, based on data gathered throughout the course of this evaluation, this
differs across colleges. Four employer interviewees stated that they had had
historical relationships with colleges. It is noted that two of these four stated that,
although they had indeed had relationships with colleges in the past, these
relationships had deteriorated over time, and the SSACI project had assisted them to
re-build the relationships and enhance their experience.

There is evidence that some of these new relationships may be maintained beyond
the pilot, as some employers are starting to develop a structured approach to taking
on NCV learners, such as developing materials which detail what is expected of them
in the workplace, conducting debriefs with the placed learners and in some cases
with the learners and the college, and etcetera. Other employer respondents noted
that participation in the WBE project had a BEE benefit, and particularly that it
assisted with recruitment:
“The main benefit is staff recruitment. Through hosting students, employers can
get to know them and track their progress over three years. Students hosted
are a source of potential employees that can go into an accelerated
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apprenticeship (from [our] perspective, the accelerated apprenticeship route is
only possible though if the work experience component has been included and
been done properly)”
“It has long term benefits because when the learners complete and they apply
to our company we will know who they are. The managers checked out the
learners and if they apply we will know if it is the right person.”

There are, however, some issues raised by employers which suggest that the gains
of the pilot in relation to partnership development may not be maintained in all cases:
“The learners sought this opportunity for themselves and I appreciate and
support this, and this is why we decided to help out. But with all these extra
requirements I’m thinking of retracting my offer, as I do not have resources to
babysit with this project forever. The initial involvement was much smaller than
it is now; no one wants to sit with the schlep of assisting others in advancing in
their career. Originally I thought it would be about signing a logbook and now I
have to do interview and sign agreements. It’s a waste of my time.”

Another employer in Mopani stated that he was prepared to take on learners when
work is “quiet”, but could not guarantee that he would always be able to do so.

3.6.5 Concluding Comments
This section indicates that the SSACI WBE process appears to have resulted in a refocusing on the issue of partnership development at colleges, and there is evidence
that the gains of the pilot not only potentially promise ongoing maintenance of these
relationships, but also improved systemisation of partnerships in some cases. This is,
however, a mixed bag. The evidence suggests that not all employers brought on
board in this process are likely to continue with the current arrangements. Further,
not all colleges were able to secure a critical mass of partners (or, in the case of one
college, any partners at all). These issues are addressed again in the concluding
section of this report.
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3.7 ACHIEVEMENT
EXPERIENTIAL

AGAINST

OUTCOMES: OUTCOME 5: WORKPLACE

LEARNING

IS

INCORPORATED

INTO

NCV

ENGINEERING ON AN ONGOING BASIS (SYSTEM-WIDE IMPACT)
This section considers the extent to which there are plans in place within the colleges
to sustain the WBE in the NCV Engineering. This is considered from the perspective
of college management and lecturers, as these were the only two respondent types
that commented directly on these plans. However, it is noted that comments made in
the previous section point to the commitment felt by employers to sustain the WBE
over time.

3.7.1 College Management
There was a general view that WBE should be integrated into NCV engineering on
an on-going basis. Further, three interviewees stated that their college has already
begun to plan for this continued implementation and, in the case of one college, they
suggest that they are intending to greatly expand the number of learners participating
in the WBE. They indicate that they have already allocated budget to this activity and
that:
“We had an academic board meeting yesterday and the project was
discussed and it will be incorporated within the work of students from 2011
and it will not be done during holidays but will be a compulsory component of
their studies”.
Another college interviewee stated that one company “is very good and they say our
relationship should be continuous and they want to train the students until they can
be taken into the work place and then we can bring another batch”. The college
interviewee stated that the company has made suggestions about ways to improve
the WBE project going forward, which gives them a sense of confidence that the
relationship will work.

However, two college interviewees stated that if the expenses are not paid for by
SSACI in the future, then it could jeopardise the project unless the college properly
budgets for the activities. . One interviewee stated that, “the next academic board is
in a few weeks and if we want to do WBE next year we need to develop a budget
soon.”
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Similarly, another college respondent indicated that:
“Everything depends on budget and if the college can see the positive side of
the project they must budget for it. If the college wants to take its learners
further then they must budget for it”.

Further, some interviewees stated that while they wish for the WBE to continue, they
still do not see how it can be effectively integrated into the existing course. Here one
interviewee particularly referred to issues pertaining to the time-table and fitting the
WBE into the normal class time.

3.7.2 Lecturers
Lecturers were asked whether they knew if WBE had been incorporated into
departments other than Engineering. 41% said that it had only been run in the
Engineering Department.

Where it had been run in other departments, these

included Business Studies, Tourism and Hospitality.

Lecturers were also asked

whether they thought that the college was likely to continue with the WBE project
now that the pilot had been completed:

21%
43%
Might continue
Will probably continue
36%

Definitely continue

Figure 23: Lecturer views on likelihood of WBE continuing

As per the figure above, 79% felt that it would probably or definitely continue. The
remaining 21% indicated that it “might” continue. As one respondent commented:
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“The college has gained experiences and experienced usefulness and value of
WBE programmes since its inception. Thus it wishes to expand and extend the
WBE programme.”

Six respondents from three Colleges said that their college had already planned and
budgeted for a continuation of the WBE project in their college, while two (from the
same college) said that the college had not. The balance were uncertain.

3.7.3 Concluding Comments
This section suggests that there is evidence that there are plans (in some cases
more concrete than others) to incorporate the WBE into the NCV Engineering
Curriculum. However, it appears that the potentially greatest risk for colleges relates
to the extent to which they are able to secure or allocate monies for the process. In
addition, some respondent indicate that the “tightness” of the curriculum presents
another challenge for integration. The Department has participated actively in the
SSACI project and has reflected on the extent to which the project has demonstrated
value and has served to motivate learners in the NCV. It is suggested that with
Departmental support it may be possible to systemically address some of the
concerns raised by the colleges so as to ensure that they can sustain the
programme.

3.8 ACHIEVEMENTS

AGAINST

OUTCOME: OUTCOME 6:

MODE OF

WORKPLACE EXPOSURE IS CONSIDERED FOR INCORPORATION INTO
OTHER

NCV CURRICULA (WITHIN THE SSACI COLLEGES AND MORE

WIDELY) AS RELEVANT (SYSTEM-WIDE IMPACT)
This section considers whether the colleges have expanded the WBE initiative into
other NCV fields. This is only considered from the perspective of college
management, as the other respondents did not have access to information about
these plans.

3.8.1 College Management
It is worth noting that while WBE has not been extensively implemented in the
engineering field, it has taken a number of different forms in other learning fields. For
example in one college it was found that learners are placed in ECD centres during
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the learning programme. In another college an example of learners being placed in
bed and breakfasts was also found. The exact number is difficult to provide because
of the methodological issues highlighted previously.

Noting the above, four colleges commented that, as a result of learning from the
SSACI pilot, they have begun to expand the project to other fields of learning. One
college indicated that they intend to expand this project to all other areas of the
college. It was also stated that the college feels that it may be easier to arrange
placements for learning fields other than Engineering.

One college interviewee stated that the Business Studies learners had complained
that they had not been given the opportunity to undertake WBE. The college
“explained that as of next year we would expand. We want to spread it to the other
streams (like Business Studies)”. They state though that this “will be a struggle, as
province will say it is not budgeted for. But the programme will continue. No concrete
steps have been taken as yet but we will definitely have a plan for 2011 by the end of
this year. We have already started to recruit as many employers as possible so that
next year we are properly prepared”.

Similarly another college stated that they have already incorporated WBE into
Business Studies, and we will be expanding so “one of the senior lecturers has
already started indentifying companies and negotiating to have students placed”.

Another college indicated that they have already started to place Hospitality learners,
although they did not prepare a logbook, “we are going in that direction. We have
also started with civil engineering for experiential learning even though they did not
have logbooks”. They state that they will be “having a meeting reflecting on the
manual and this meeting will reflect on how we will include other fields as well. The
meeting will take place next year”.

Finally, a further college states that, while SSACI had suggested that they
implemented the WBE in Engineering, they decided that they should not only focus
on Engineering but rather should ensure that “all our students have this opportunity”.
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3.8.2 Concluding Comments
These findings are important, as they suggest that the SSACI pilot has resulted – at
least in four cases – in the systematisation of WBE. The evidence indicates that
colleges appear to have engaged with the lessons learnt in the course of the pilot,
and understood the importance of WBE, which has resulted in the expansion of WBE
into other fields of learning

3.9 ACHIEVEMENTS
OF THE

AGAINST

OUTCOMES: OUTCOME 7: ON

THE BASIS

LEARNING FORUMS, LEARNINGS AND BEST PRACTICES ARE

DISTILLED AND PRODUCED INTO GUIDELINES
This section considers the extent to which colleges have found the learning forums
and guidelines valuable in the WBE process.

3.9.1 College Management
There is broad consensus that the learning forums have been an important
mechanism for learning and sharing in the course of the pilot process.
One college interviewee stated that “Group 1 were showing us how to do things –
what they have done and how they achieved this”.
Another college interviewee stated that “this is a learning session, it is like medication
– if you left here having a pain and when you get there you get your medication and
you are healed. Our frustrations are sorted and we leave feel confident.”

Other respondents stated that it supports an exchange of information, and a process
of mutual learning about ways to implement the WBE. Further, the forums are seen
as a mechanism to garner support for the project within the college and with
workplaces.

Critically, one college commented that the forums are very useful in that they identify
what they need to support them and this is then developed (for example an employer
letter). This ensures that anyone who attends these forums brings back the learning
and shares it with the college:
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“When we have our national meetings we talk about the logbook and the
manual. I suggested that we have a standard letter to give employers and this
was developed and made available to all colleges. Our meetings are fruitful
and we do not need to have extra intervention for as long as we have our
meetings and telephone conversations I believe this is enough”.

Finally, it was found that one college is compiling a video of all the placements so
that learning from the WBE can also be shared with other learners so that they can
access this experience and learn about what is involved in the different occupations.

In addition to the learning forum, interviewees stated that learning from the SSACI
WBE project has been effectively captured in the manual, and that this was now a
valuable resource:
“At this stage because we are part of the development of the manual we know
how it works. The manual is developed based on what we are doing. The staff
at the other campuses however will be 100% directed by the manual.”

Interviewees state that they have been able to use this manual to enable them to
implement the WBE, and are very positive about the value of this resource for this
process. Comments include:
“The manual is everything in one – we followed the manual and made copies
of what we needed to liaise with companies about and this made things a lot
easier. I have no suggestions for improvements”.
“We referred to the manual at all time – it showed the steps for recruiting
learners; how to brief and debrief the students; and the steps to follow when
recruiting and meeting the employers. All the items we needed were there.
The manual is detailed and the good thing is we get everything. There is no
need for improvements”
“When you start you will need the manual with you and as soon as you get a
hold of how the system works then it is easier just to refer to the manual when
you have forgotten. The training conducted did wonders”.
“We followed the process outlined in the manual – we informed students of
WBE; then students applied; interviews were conducted; and then students
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were selected. It worked for the college as the process was fair, even though
it was only for a few”.
There were also colleges where interviewees stated diametrically opposite things:
where the champion stated that “the manual helped a lot and I think the manual is
good as it is” while another interviewee from management stated that “the manual
was not used here, we did not have enough time to plan in advance. We will use the
manual to assist with the next round of placement”. It is suggested that in some
cases these are examples of the manual perhaps not being shared across
management.

This was also true of another college where one interviewee stated that the manual
helped them to develop their plan while another interviewee from the same college
commented that they have not yet had time to engage with the manual.

One college stated that while they used the manual there were areas where they had
decided on an alternate approach “We did not use the manual guidelines, the manual
says that students need to apply and there needs to be a selection process. We have
used a different approach”. It is suggested that using the manual in such a flexible
manner is a positive step.

Overall, it was stated that what consolidated this support and this learning was the
extent to which “SSACI was available to assist us with what we need”.

3.9.2 Lecturers
While lectures could not comment on the learning forum, they were asked about the
degree to which they used the manual: although the sample is small, lecturers from
Group 2 Colleges reported that they used the manual fairly or very extensively, in
comparison with lecturers from Group 1 colleges who reported that they had only
used the manual to some extent (see figure below). This makes sense in a context
where the Group 1 colleges essentially assisted with the development of the manual
(and therefore did not necessarily engage with it as much as a learning tool).
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Figure 24: Lecturer comments on use of manual - comparison between Groups 1 & 2

As per the figure below, in relation to usage of the manual, lecturers responded that it
was most likely to be used to monitor and brief learners, and least likely to be used to
debrief lecturers:
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College management review of WBE
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Figure 25: Lecturer comments on reasons for use of manual

11 lecturer respondents commented directly on the manual – of these, 73% found it
to be very useful or exceptionally useful, and 82% very or exceptionally user friendly.
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3.10 PROJECT

IMPLEMENTATION:

FACTORS

THAT

ENABLED

OR

HINDERED THE ACHIEVEMENT OF THE OUTCOMES
This section considers which factors related to the project implementation have a
bearing on the extent to which the project has been able to realise its objectives.

3.10.1

Project Planning & Management

In general, project planning and management seemed to have gone fairly well, with
most respondents from college management and employers satisfied with the
process. Some college managers did feel that there was perhaps insufficient time to
properly plan for the WBE and, as mentioned previously, a few noted that “they didn’t
expect it to be so much work”.

It was found that as colleges reach a greater understanding of what is required for
WBE, so they are beginning to consider what the implications are for personnel. One
interviewee stated that:
“We have a lady who is appointed to head placements and she will have a
database of companies and students and she will be tracking the students and
she will be communicating with companies on a daily basis. She at times
accompanies me on WBE matters and gradually she will also take on WBE”.

And another interviewee stated that they have now recognised the need for a
dedicated person, though they are grappling with the budgetary implications of this:
“We were using people who were already committed [to other areas of work],
and the nature of the project and its intensity requires a dedicated people who
can just focus on this project because it become as a full time process…… We
will need to appoint one or two people to focus on this project. This might help
in terms of long term sustainability but could drain us in terms of funding it”.

Further, four colleges indicated specifically that they had developed action plans for
the WBE, drawing on the template provided in the manual, and they feel that this
serves as a useful guide to the process.
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There is evidence that committees were in place in all colleges, although these
operated with varying degrees of success – many champions noted that it was
difficult for the lecturers to give up the time necessary to participate in the committee.
In most cases, much of the actual work relating to project implementation was left up
to one or two individuals:
“The process of setting up and arranging WBE is time consuming and I think
every college should have a champion whose sole function is setting up WBE”.
One college also noted that where campuses are far apart “this makes it difficult to
hold meetings.” The interviewee noted that this also makes it more difficult for the
champion to meet all the companies.

Further, lecturers who completed the survey were asked if they thought that the
project had been well planned within their college:

0%
19%

25%

Not well planned
Somewhat
Well planned
56%

Very well planned

Figure 26: Lecturer views on project planning

As per the figure above, 81% thought that it had been well planned or very well
planned:
“The support was great from the beginning and the work exposure for learners,
everything is perfect except for the negativity and disappointment we get from
other industries. But it was quite a great experience.” Lecturer, Mopani .

Finally, employers were also re-assured by the amount of planning done by colleges,
and the existence of guidelines, MoUs etc.
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.
In summary:





 Existence of one, responsible person
for implementing the project.
 Senior

management

buy-in

 Additional workload – in many cases,
project co-ordination was an add-on

and

responsibility for many champions:

support
 Action plan template, which many
Colleges have adapted to suit their
own needs

3.10.2

Selection of learners

Learners were generally selected for the WBE on the basis of their academic
progress and general attitude. One college stated that they consider which learners
are “committed, attending well and performing well. The selection process was done
via the lecturers and they looked at their students and selected students to see which
ones are interested”.
Most lecturers felt that this resulted in the selection of appropriate or very appropriate
candidates for WBE, although one commented that “I think we need to select
learners who are doing well in all 7 subjects not only major/vocational subjects”.

Colleges stated that they felt that the evidence that this selection was appropriate
could be seen by the extent to which employers were satisfied with the learners that
they were allocated and the fact that learners were perceived as being able to cope
with what was required at the workplace. One college champion noted that:
“At one company the learners were advising the old employees on some
things. With technological developments the employers know things of the
past. The employer was struggling to solve a problem and a student, using
his theory, suggested how the problem could be solved and it worked.”
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Figure 27: Lecturer views on selection of students for WBE

It is reiterated, as this point was highlighted previously in this report, that there was
one college that selected learners that they felt were not as strong to establish
whether this would improve their commitment to the NCV and ability to cope with the
content: the interviewee from the college indicate that they have found that the WBE
made a real difference to these learners and there has been a noticeable
improvement in their studies.

However, the extent to which colleges need to be careful with selection is
emphasised by a comment made by a college interviewee who stated that “you
cannot take the ones who are not attending and not performing good and have them
as students selected”. This was reinforced by one employer who indicated that, “We
only want the best” and the reality that employers expressed satisfaction with the
learners and their concomitant willingness to continue their involvement in the WBE
project emphasises the need to ensure that this process is carefully managed.

This issue of who to select and whether to involve those learners who are not
performing as well requires further attention, and particularly given the commitment
made by some colleges to ensure that all learners access WBE. The implications of
this on FET College and workplaces will need to be carefully considered to ensure
that this does not undermine the good will that has been created.
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 Selection processes were correctly
designed and implemented.
 The

selection

of

the

highest

performers, with the best attitudes,
was an important motivating tool
within the colleges as a whole

3.10.3

Supervision and Support

Most college management and lecturers thought that learners had mostly or
completely had access to appropriate supervision in the workplace.

This resonated with the views of the learners, who stated that they felt that they had
either been adequately supported or well supervised during their WBE:

2%
6%
44%
Not at all
Somewhat
48%

Adequately
Supervised well

Figure 28: Learner views on degree of supervision during WBE

One female learner who felt that her supervision was only ‘adequate’ said “They
would give me work to do but after I completed the work they did not even notice that
I have done so; because this is a male dominated field.”

On the whole though, most had a more positive experience:
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“At times supervisors had to go to meetings and left us with other experienced
workers to watch and assist us whenever necessary.”
“The supervision was good. The work we are doing is for clients so the work
must be good. Every day the supervisor introduced the activities we were going
to do; he always started with a safety regulation explanation and then he would
show us how to do the work. We did plumbing, painting and carpentry. I was
mostly with the foreman and at times got rotated to unskilled labourers. They
forgot that I was a woman and let me do things that I was trained to do. We did
ceiling installation and painting, rhinoliting, installing doors and door frames”.

Employers generally indicated that they had taken the supervision of learners very
seriously. One commented that:
“I designed a matrix for the week which listed the 4 production managers and
foreman I have. Learners were rotated between the foreman and production
managers so that learners had one day with a production manager or
planner. The production manager assigned the outcomes for the day”.

In relation to support from the college during the WBE process, most learners
thought that they had been well supported by the college:

6%

8%
18%

Not at all
Somewhat

45%

Adequate
23%

Supported well
I did not need support

Figure 29: Learner views on degree of college support during WBE

This was further evidenced by comments made by learners in focus groups who
stated that they felt prepared for the WBE. One learner observed that:
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“I was prepared, we were taken to the company before and introduced to the
manager and we were placed in different departments”.

Other learners commented that the college did not even check on them once during
their time at the workplace, and that they would have liked to have had that
acknowledgment from the college. One learner stated that:
“[We would have liked] for our lecturers to go the workplaces and see what
we are doing once in a while but lecturers don’t come and see what we are
doing – they did not show interest and see what we were doing, it would
motivate us if they did”.

There were also cases where logistical issues emerged during the WBE and the
college did not intervene to address this. Learners particularly emphasised this issue
and highlighted issues of transport and the difficulties that they experienced in this
regard.

Lecturers also thought that colleges had in general provided sufficient support.

However, there were some concerns raised by employers. While one employer
stated (and this was cited earlier) that they prefer minimal contact between the
college and the learner during WBE as it encourages learners to think of themselves
as employees whilst at the workplace, another employer stated that:
“They came on the last day only. I think they must be more involved when the
learners are here. We can speak and we can sort it out – they must go round
and do spot checks to see what learners are doing. We can make an
arrangement to achieve this without interfering with our work”.


 Good


supervision

is

a

critical



component in the effectiveness of
WBE.

3.10.4

Logbooks

Logbooks were provided for both learner and lecturers WBE. College management
stated that they felt that the logbooks were very useful. Comments include:
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“The logbook is a connection between us and the company through the
students”.
“The logbook is extremely important. Some of the companies we visited, even
before we could explain the project, asked if students would have a logbook”.
(That is the employers felt that it was very important that learners came to the
workplace with a logbook which would guide the process)

This was echoed by lecturers, 94% of whom thought that the learner logbooks were
useful or very useful to the learners during the WBE. Comments included:
“The logbook gives good guidance and they can use it as a record for their CV
in future”.

They state though that the extent to which the logbook realised its desired objectives
depended on the learner:
“There are different types of students, some completed the logbook and with
other we had to fight to get them to complete. We have to sit with them to
complete. We used the Umfolozi examples to guide learners complete the
logbooks”.

There were also interviewees who felt that the logbook was too long and needed
streamlining to make it more effective. Comments include:
“The logbook is too long and bulky. …... It needs to be streamlined so that it is
a workable document. The summary of what they do in the different levels is
good so that employers are guided as to what learners are able to do. The
journaling section should be a summary of what they did on the day”.

Lecturers also emphasise that the extent to which the logbook has value depends on
the motivation of the learners, though they concede that language issues also make
it difficult for some learners to engage with the logbook and use it as intended.

It was found that employers had different views about the logbook. Some employers
stated that they generally felt that the “logbook was very useful and had everything. It
is very thorough and students completed the required sections. A tool has been
created to manage what students do on a daily basis.” Another suggested that “the
logbook system is one which companies are familiar with as this is how the
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apprenticeship system works.” It was also found that some companies make
reference to the logbook when planning the WBE.
However, many indicated “the logbook is too detailed and the amount of detail could
be reduced. One page for evaluation is enough. Keep it short and sweet”.
And another employer commented that “we used the logbook but it was not useful.
The logbook is useful for academic training at the college but not for my workplace”

However, the interviewee who made this previous comment stated that they did not
feel that it was a major problem as it was not too onerous for them and they can see
that it would have value for the college. That is that they can see the logbooks as a
necessary collection of evidence (portfolio) of what learners have learnt though it was
noted by some employers that the WBE may not cover all the areas included in the
logbooks. They observe that different workplaces have different abilities to provide
different experiences.

In relation to the learner logbooks, most learners (81%) reported that they used their
logbooks during the WBE, and 90% found them useful or very useful:

4%

6%

40%
Not at all
Somewhat
50%

Useful
Very useful

Figure 30: Learner views on usefulness of logbook

Learners commented that they had used them not only to record and remember their
activities, but also to guide their work:
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“I knew exactly what to ask from people who have been working there;
logbooks played a huge role even though some of the things are missing due to
the company doing certain work that we asked for.”

However, there were some concerns raised by learners that in certain cases
individuals at the workplace had been reluctant to engage with the logbook and had
either simply signed or had indicated that they were too busy. Similarly some
learners felt disappointed where their logbook had not been looked at by the lecturer
(though it must be emphasised that some learners state that the lecturer had
carefully reviewed their logbook).

In summary:





 Learner logbooks were well used and

 Logbooks could be more adaptable

provided useful guidance and a record

to be more effective and user

of activities

friendly.

3.10.5

Relevant Placement

This is an area that has already been highlighted in the report when considering the
extent to which learners are better prepared to enter the workplace. It was found that
the extent to which there is an appropriate placement is a critical factor in
determining the value of the experience.

Interviewees commented that where learners are able to access different, relevant
experiences within the workplace, this really enhances their learning.
“Students are fortunate in that they are able to obtain experience in two
different departments: maintenance of sub-stations and maintenance on lines.”

Others observed that they were able to provide a holistic experience:
“They did everything from stripping engines; putting engines together;
grinding heads; and re-boring. Everything they can do in this place they did,
even cleaning.”
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Learners themselves reflected on the extent to which placement can differ and
indicate how this impacts on the quality of their experience:
“We used an angle grinder only in L2 and they were sceptical and did not give
us much work and we complained to the College when we returned. This year
we worked our butts off. I learnt how to clean a sluice, put on lubrication, I
changed air filters and observed how they put together a drive pulley in the
conveyer”.
“I got a lot of work and I disassembled and assembled big pumps at FOSKOR
this year. I also observed how to make a shaft and I made bolts and nuts”.
“My artisan was making a cooling pump and I helped him do this. I fetched
hand tools when he needed it. The first two weeks I was not doing anything and
I was jealous of L3 who was working hard and so I changed my artisan”.

3.10.6

Access to Materials and Equipment in the Workplace

As per the figure below, 87% of learners thought that they mostly or completely had
access to appropriate materials and equipment in the workplace:

4%

9%

49%

Not at all
Somewhat
38%

Mostly
Completely

Figure 31: Learner views on access to materials and equipment

This was confirmed by lecturers, 76% of whom thought that learners mostly or
completely had the required access.
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 Workplaces were carefully selected to



ensure that learners were exposed to
the

full

range

of

materials

and

equipment required to enable them to
apply their learning

3.10.7

Debriefing

College management reflected different debriefing processes. Some of the colleges
had not yet undertaken this process yet as the WBE had only recently been
completed. Some colleges allowed the learners to do a presentation to their peers on
their WBE. Some indicate that they have had discussions with the learners and in
most cases colleges’ state that have held debriefing sessions with the host
employers.

Just over half the learners who responded to the survey had received a debriefing
after their WBE, and most found this to be very useful or useful:

14%

25%

12%
Not at all
Somewhat
Useful
Very useful
49%

Figure 32: Learner views on usefulness of debriefings

One learner responded that the debriefings “... helped other learners who did not get
a chance to be in the workplace and they also helped me understand the work
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better.” Others noted that the sessions were useful for grounding the WBE
experience in the curriculum, and in providing insight into how the WBE process
could be improved in the future.

Most lecturers reported that learners had been given the opportunity to participate in
a debriefing.





 Where debriefings took place, they



were helpful and added significant
value to the WBE process.

3.10.8

Timing and duration of the WBE

It was found that there was considerable debate about when the WBE should fall
within the year (that is should it be early in the year, middle or end of the year) and
the length of time that it ideally should be for.

With respect to duration it was generally felt that it should be longer than a week and
that it ideally should be for at least two weeks to enable the learner to really engage
with the workplace process. College management indicate that learners “asked if
they could stay longer on their placements as they felt it helped them understand
their work” and in one case, the company had not been willing to sign off on a
learners’ logbook as they have felt the exposure received was inadequate because of
the short time period that learners spend in the workplace.

Reasons for the limited duration of the WBE differ and some issues relating to the
duration are highlighted below.

One interviewee commented that:
“We had arranged with the college for learners to come for two weeks but
they only came for a week as they had exams. The week was too short for
learners to work through all the areas in the logbook”
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One college stated that they had taken a decision that they must be able to finance
the implementation of the WBE themselves and they had therefore limited the
duration of the WBE to ensure that it remains affordable for the college.

There was also a debate about timing: some college management suggested that the
WBE should start earlier in the year “as this time of the year students are busy with
exams and it is a short and congested time”.

However, others raised a concern about the WBE taking place to early in the year, as
the learners will be going into workplaces before they have started working on their
curriculum for the year.

The complexity of this decision can be seen in a comment made by another
interviewee:
“June is the right time as already they would have covered a percentage of
the syllabus and this gives them ample opportunity to reflect on what they had
covered in class and merge and compare the syllabus with what they are
doing at work. The placements help them see where they are heading with
their course, what they should learn, and what is important about the syllabus
when they get to industry. December is also a good time and September is a
bad time as this time they are preparing for exams and during this period we
only have about 5 days of holiday”.

Others indicated that if it would be ideal if the schedule could be rearranged so that
they are involved in WBE during college time. Others query this as it may not be
possible for all learners to attend the WBE and that it may therefore be difficult to
implement the WBE during term time.
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4 DISCUSSION AND RECOMMENDATIONS
Overall this report has highlighted the extent to which the WBE has contributed on a
number of levels – that it has:


enabled workplaces to understand the value of the NCV, to see the potential
of the NCV learners and enhance their relationships with industry;



allowed the colleges to gain a greater understanding of the needs of industry



ensured that learners have both an increased ability to engage in their studies
and an enhanced understanding of the workplace.

This view was endorsed by key players in the sector: specifically the DHET have
emphasized in a number of their presentations that they believe that the SSACI WBE
project has contributed both to the development of a model for WBE and has
highlighted the potential value of the NCV and the extent to which it can prepare
learners to enter the workplace.

The project has also illustrated the fact that colleges still find it difficult to initiate and
maintain partnerships and, while most are now aware of what this entails, many of
the colleges still struggle to dedicate sufficient human resource to undertaking all the
required activities (from establishing contact, to mapping out what the learner will do
in the workplace, to debriefing and ultimately to supporting learners to access
employment).

Further lecturers remain an area of real challenge as the project has not managed to
find a way of ensuring that they access WBE for themselves or that they are able to
enables learners to integrate their WBE experience into the core components of the
NCV as well as aspects of the Life Orientation course.

Within this context the evaluation team offers a set of recommendations. These are
made with the acknowledgment that this evaluation has been conducted for SSACI
under the auspices of the management committee. Thus while the primary
recommendations are to SSACI the implications for other sectors are also outlined
with the intention of enhancing the overall impact of the project.
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The team recommends the following to SSACI:

I. That the next phase of the project that is being implemented by SSACI should
ensure that the manual and logbook are refined, taking into account issues
emerging in this evaluation as well as those emerging from other evaluative
processes that have been undertaken by SSACI focusing specifically on the
manual and logbook.
II. The manual and logbook should be made available to additional colleges
together with training to colleges on the purpose of WBE, the manual and the
logbook. The video being produced by Umfolozi FET College could also be
included in the pack as a way of demonstrating the ‘real life’ implementation
of the WBE.
III. In addition SSACI needs to ensure that it retains the capacity to provide
telephonic support to the colleges once they begin the process of initiating
partnerships and of implementing WBE.
IV. Given these above-mentioned recommendations it is suggested that SSACI
needs to agree on a set of minimum criteria to determine which colleges are
eligible for this support: critically from this evaluation it is clear that this
includes the requirement that the college have a champion and strong
management support.
V. In addition, SSACI needs to ensure that it captures the learning from this
process (for example about the way in which the WBE enhances the learners
ability to engage with their studies) and ensure that this feeds into the NCV
review.
VI. Further, the issues pertaining to lecturers, both with respect to the need for
them to engage with WBE for their own development and their ability to
support the learners to integrate the WBE into their learning, need to be
addressed, possibly through the development of a specific guideline for
lecturers drawing on the experience of those lecturers who have had a
positive WBE experience themselves or have noted the impact of WBE on
their students’ learning i.e. let lecturers speak to lecturers about the positive
impact of WBE.
VII. In addition SSACI should consider ways to provide guidance on ways that
colleges can translate opportunities created by the placement into work
opportunities.
VIII. Finally it is recommended that SSACI translate the findings about the success
of the learners in the workplace into marketing material for employers. This
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should include reference to competencies that employers can expect from
learners so that companies are able to plan for the WBE taking into account
what they can expect from learners at each level of the NCV.
Implications for the Colleges:

Based on the finding from this evaluation the following implications for colleges are
suggested:
I. It is suggested that colleges should appoint a champion and ensure that
management provides support to this person.
II. Further colleges must ensure that lecturers understand the WBE: this
includes the imperative that colleges consider ways to ensure that lecturers
access WBE and that they have the capacity to support the learners to
integrate their learning from WBE into their studies.
III. Related to this, colleges must ensure that logbook is explained to learners,
workplaces and lecturers and critically that lecturers review these logbooks
when learner returns to the college and use this as a basis for linkages
between the WBE and the curriculum.
IV. Colleges must distribute materials developed by project to employers as a
way of attracting new employers on board.
V. In addition, colleges should ensure that learners are carefully matched in
terms of placement so that the workplace offers the learners the opportunity
to extend their understanding of their area of learning. This requires of the
college that they consider the field of study that the learner is doing against
the type of company and the nature of work which the learner will be doing at
that workplace. In some cases it may even require that learners are given
exposure in two or more companies to ensure that they cover the full
spectrum of learning required.
VI. Finally, colleges must develop robust enough systems to enable learners to
access work opportunities that may arise through the WBE: for example
learners should be encouraged to submit CVs and contact details to the
companies in which they do their WBE. Further colleges must keep contact
details of all learners that participate in the WBE so that if the company asks
for the learner to apply for jobs in their companies the college is able to follow
up with the learner effectively.
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Implications for the host companies

The evaluation suggests the following for companies:
I. That there is a need to consider which experiences the company can offer so
as to determine whether there is a fit with the learner’s field of study.
II. That the company considers ways of ensuring that the learners access
practical experience even within the limited time period.
III. That companies ensure that supervisors understand the value of the logbook
and utilize this to provide feedback to the learner.
IV. That the company provides feedback to the college about the experience and
any areas where they have established that learners need greater levels of
support.

Implications for Department of Higher Education and Training (DHET):

The evaluation, as well as the above-mentioned recommendations has implications
for the Department of Higher Education and Training (DHET):
I. DHET needs to consider ways of enabling colleges to create a partnership
post (this person could take responsibility for champion role).
II. DHET should consider ways of recognising and supporting colleges to
implement WBE and encourage management to provide support to this
person.
III. Further, DHET should work with Umalusi to consider how the learning
emanating from the project could be fed into the NCV review: in saying this it
is recognized that this involves a complex set of issues, for example if WBE
becomes a component of the NCV curricula this may have a set of
unintended consequences if colleges are not able to secure sufficient
numbers of WBE opportunities for all registered learners. The point made by
one of the employer respondents – that the final NCV certificate should
indicate whether or not a student has undergone WBE – should also form part
of the discussion with Umalusi.
IV. Finally, DHET should also feed the findings from this evaluation into the
process of finalizing the framework for lecturer development: critically the
gaps in lecturer knowledge and skills emerging from this evaluation should
both inform the plans for lecturer development as well as the framework being
put in place for the performance management of lecturers
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V. Finally, it is suggested that DHET should consider how best it can ensure that
in the longer term (once SSACI support is no longer in place) colleges can
access support to implement WBE.
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5 APPENDIX 1: M&E FRAMEWORK
Goal: to create a seamless and meaningful linking between the delivery of the NCV Engineering curriculum and the experience in the
workplace

Framework for Process Evaluation
Process Outcomes

Indicators

Sources of Evidence

To successfully plan workplace exposure for

College plan is in place regarding the workplace

-Review of curriculum planning documents and

learners and FET staff

exposure (including timing & duration, allocation of

schedules for workplace exposure

logbooks, logistics, arrangements with workplaces)

-Interviews with FET college management and
staff
-Data from interviews with workplaces
-Interviews with learners

College communicates the plan with companies

-Interviews with FET college management and staff

-Data from interviews with workplaces
To appropriately select learners for participation in
the initiative

Selection criteria are developed

-Documentation pertaining to selection criteria and
process
-Interviews with FET college management and
staff
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X number of learners are appropriately selected

-Lists of selected learners

for participation in the initiative

-Interviews with FET college management and
staff
-Data from interviews with workplaces
-Interviews with learners

To effectively implement the workplace exposure

Activities are undertaken as per agreed plans and

-Learner log books

for learners

schedules

-Debriefing notes
-Records of learner placements for workplace
exposure
-College implementation plans and progress against
these
-Interviews with FET college management and staff

-Data from interviews with workplaces
-Interviews with learners
Colleges and companies report that there was

-Interviews with FET college management and

effective communication throughout the workplace

staff

exposure component

-Data from interviews with workplaces
-Interviews with learners

Learners receive the necessary supervision, and

-Learner log books

have access to relevant and appropriate materials

-Debriefing notes

and equipment

-Records of learner placements for workplace exposure
-Interviews with FET college management and staff

-Data from interviews with workplaces
-Interviews with learners
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Learners are informed about and adhere to

-Learner log books

occupational health and safety standards and

-Interviews with FET college management and staff

requirements in the workplace

-Data from interviews with workplaces
-Interviews with learners

The college provides learners with an opportunity

-Records of learner placements for workplace

to report on their workplace experience, and to

exposure

reflect on the implications for their learning

-Learner logbooks

process

-Debriefing notes
-Interviews with FET college management and
staff
-Data from interviews with workplaces
-Interviews with learners

To provide life skills training for learners

The college offers opportunities for the completion

-Interviews with FET college management and

of the required life skills component

staff
-Interviews with learners

To implement Learning Forums

Forums are convened according to agreement in

-Evaluation forms at end of forum

the SSACI BP and outcomes of the forums are

-Forum minutes/documents

documented

-Interviews with FET college management and
staff
-Data from interviews with workplaces
-Interviews with learners
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To implement workplace exposure for college staff

At least 60% of lecturers undertake activities

-College/Department

HR

plan

related to exposure to industry

development plans linked to this

and

individual

-Records of staff workplace exposure
-Debrief notes
-Interviews with FET college management and
staff
-Data from interviews with workplaces

Framework for Outcomes Evaluation
Project Outcomes

Indicators

Sources of Evidence

To improve the preparedness of learners to

Learners state that they feel better prepared and

-Interviews with learners

engage in their studies

equipped to manage their studies
College staff state that they feel learners are better

-Interviews with FET college management and

prepared and equipped to manage their studies

staff

Throughput rates improve (from year to year) and

-Review of throughput rates

drop-out rates decrease

-Review of dropout rates

To improve the preparedness of learners to enter

Learners state that they have an increased

-Interviews with learners

the workplace

understanding

of

what

is

expected

in

the

workplace
College staff indicate that the learners are better

-Interviews with FET college management and

prepared to enter the workplace

staff
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Companies indicate that learners have increased

-Data from interviews with workplaces

their understanding of what is expected in the
workplace
The curriculum is demonstrably enhanced by the

Lecturers demonstrate enhanced ability to prepare

-Review of curriculum documents

inclusion

learners for the workplace

-Interviews with FET college management and

of

workplace

exposure

(immediate

outcome linked to SACCI programme)

staff
-Interviews with learners
Lecturing staff demonstrate an ability to integrate

-Interviews with FET college management and

what is learnt through workplace exposure and

staff

curriculum delivery in the college

-Interviews with learners

Lecturers feel that teaching and learning practices

-Interviews with FET college management and

are enhanced

staff
-Interviews with learners

Learners feel better able to link what they learn in

-Interviews with FET college management and

the classroom with what takes place in the

staff

workplace

-Interviews with learners

Learners apply what they have learnt in the

-Interviews with FET college management and

workplace with regards to health and safety in the

staff

college

-Interviews with learners

Learners feel more motivated to learn and see the

-Interviews with FET college management and

value of their studies

staff
-Interviews with learners
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Lecturers demonstrate enhanced ability to prepare

At least 50% of these lecturers achieve the

-College/Department HR plan and reports and

learners for the workplace as a result of their

learning objectives that were set in this regard

individual development plans and reports linked to

workplace exposure

this
-Records of staff workplace exposure
-Debrief notes
-Interviews with FET college management and
staff
-Data from interviews with workplaces
Lecturers state that their workplace exposure has

-Interviews with FET college management and

assisted them to better prepare learners for the

staff

workplace
Learners state their lecturers are better able to

-Interviews with learners

prepare learners for the workplace after lecturers’
workplace exposure
On the basis of the Learning Forums, learnings

Guidelines are developed and disseminated

-Guidelines

and best practices are distilled and produced into

-Interviews with FET college management and

guidelines

staff

Workplace experiential learning is incorporated

Workplace exposure is incorporated into the

-Review of curriculum implementation plans

into NCV Engineering on an ongoing basis

college planning process

-Interviews with FET college management and

(system-wide impact)

staff
-Interviews with learners
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The college integrates workplace exposure into an

-Review of curriculum implementation plans

adapted curriculum

-Interviews with FET college management and
staff

Partnerships with workplaces are established and

Colleges have X number of partnerships with

-Documents relating to the partnerships

maintained for the duration of the project

industry for workplace exposure, and these are

-Interviews with FET college management and

maintained for the duration of the project

staff
-Data from interviews with workplaces
-Interviews with learners

The mode of workplace exposure is considered for

Learnings and best practice guidelines are shared

-Presentations delivered

incorporation into other NCV curricula (within the

with other relevant departments in the college

-Meeting minutes

SSACI colleges and more widely) as relevant

-Interviews with FET college management and

(system-wide impact)

staff

Framework for Impact Evaluation
Anticipated Impact

Indicators

Sources of Evidence

Partnerships initiated during the programme are

Colleges have X number of partnerships with

-Partnership agreements/documentation

sustained in the post-programme phases

industry for workplace exposure, and these are

-Interviews with FET college management and

maintained

staff

over

X

period

(post

SACCI

programme)

-Data from interviews with workplaces

Graduates demonstrate workplace readiness (post

Graduates report that they feel that they have the

-interviews with recent graduates

SACCI project impact)

necessary skills and understanding to enter the
workplace
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Graduates in sustainable employment

Graduates who have found work feel that their

-Graduate tracer study

transition to the workplace was smooth

-Interviews with employers

Workplaces feel that graduates they employed

-Graduate tracer study

demonstrate work readiness

-Interviews with employers

X% of graduates have found full-time employment

-Graduate tracer study

in an engineering-related field
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